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ABSTRACT 
 
Devi Aula Zakiah Noviasari, 143221194 2019. AN ANALYSIS OF THE 
IMPLEMENTATION OF SOCIAL MEDIA BY THE ENGLISH TEACHERS IN 
TEACHING WRITING AT MAN 1 GROBOGAN PURWODADI IN THE 
ACADEMIC YEAR OF 2019/2020. Thesis. English language Education Study Program, 
Cultures and language Faculty. 
Advisor : Novianni Anggraini, S.Pd., M.Pd. 
Keywords : Social Media, Teaching Writing, MAN 1 Grobogan Purwodadi 
 
Writing via social media is potentially especially beneficial for L2 learners since these 
tools can provide students with communicative opportunities to practice their English writing 
in authentic and motivating ways. This research has purpose to find out (1) the 
implementation of social media based approach by the English teachers in teaching writing at 
MAN 1 Grobogan Purwodadi in the academic year of 2019/ 2020and (2) the advantages and 
disadvantages found on the use of social media by the English teacher in teaching writing at 
MAN 1 Grobogan Purwodadi in the academic year of 2019/ 2020. 
The research design which is used in this research is descriptive qualitative 
research.This research was carried out inMAN1 Grobogan Purwodadi.In this research, the 
subjects or informants are the English teachers and students of MAN 1 Grobogan 
Purwodadi.The techniques in collecting data that used in this research were observation, 
interview, and documentation. Meanwhile, for analyzing the data using data reduction, data 
display, and drawing conclusion or verification. In this research, the researcher used 
triangulation of method and resources. It was done by comparing the data taken from 
observation held during the teaching and learning process and the data from the interview. 
The findings show that teaching writing for the tenth grade students at MAN 1 
Grobogan Purwodadi, the English teacher applied social media, they are Youtube, Instagram, 
and Email. Youtube is used as media in delivering material of writing in the classroom, such 
as genre, procedure, and grammar used in the text as well as example of writing genre. 
Instagram and email is used for sharing material, task, and published the writing made by 
students. They share task among students and the teacher. Based on the results of the 
advantages and disadvantages of teaching writing using social media show that YouTube 
video helped the students to develop their writing skill by stimulating the students through 
visual elements orderly, such as: (1) the story is well organized and clear in order to organize 
the thought, argument, and logical well. Teacher asked students to watch YouTube video to 
know the content of the YouTube video; (2) the use of right words (word choice) in any 
circumstances in the different purposes and functions. To improve the students in mechanics, 
the teacher asked students to watch YouTube video and asked them listen to the speakers 
spelt of the words. The students knew how to write words correctly and how to use 
punctuation in writing recount text.  
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CHAPTER I 
 INTRODUCTION 
 
A. Background of The Research 
Social media is a medium for socializing with each other and done online that 
allows humans to interact with each other without being limited by space and 
time.Poushter (2018: 4) in the Pew Research Center stated thatsocial media users tend to 
be younger. Almost 90 percent of people between the ages of 18 and 29 used at least one 
form of social media. Further, these users tend to be better educated and relatively 
wealthy, or earning over $75,000 per year. 
There are some advantages can be taken from social media, otherwise it also has 
some disadvantages. According to (Rajesh and Michael, 2015: 3) social media can be 
good or bad. It perhaps, can take the form of a variety of tech-enabled activities. These 
activities include photo sharing, blogging, social gaming, social networks, video sharing, 
business networks, virtual worlds, reviews and much more. Even governments and 
politicians utilize social media to engage with constituents and voters.Social Media 
Networks are growing and it has been reaching to large people day by day. There are 
different kinds of Social Media which exist today. Some classifications are blogs and 
microblogs, Content communities, and Social Networking sites. The Social Media is 
popular now because of the availability of the internet and also the technologies which 
help to make this availability to people hands like Mobiles, Tablets etc. The Social Media 
has so much effectiveness in peoples. 
In education area, social media may give a lot of benefits for students and 
teachers.The use of social media can further facilitate the learning process. Through 
social media, students can actively be more creative and independent so that the quality of 
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lessons can be improved both in terms of knowledge and quality. Using this social media, 
students can very easy to get knowledge from renowned experts and professionals 
through the social media. Students can easily follow anyone to boost their knowledge. 
Regardless of their educational background, they can learn various skills without paying 
for them.It is argued that social media has the potential to bridge formal and informal 
learning through participatory digital cultures. The educational benefits of appropriating 
social media into learning contexts are contested.  
There are several researches on social media in education, (Greenhow & Lewin, 
2015) suggested that integrating social media in learning and teaching environments may 
yield to new forms of inquiry, communication, collaboration, identity work, information 
and resource sharing, or have positive cognitive, social, and emotional impacts. 
Meanwhile, (Gupta, 2015) stated that social media can help professors to be connected to 
their students off campus as well as with their ex-students. Educators or professors may 
use social media as a way of teaching by creating groups and accounts for students where 
the information can be accessed.   
Furthermore, social Media Networks are growing and it has been reaching to large 
people day by day. They found that students can make use of the interaction services, 
blogging services, and group services in their studies, it is as indicated by Rajesh & 
Michael, (2015). Traditional lecture formats are one way and obviates the need for 
emphasis and clarification as there are generally time constraints on delivery and/ or there 
is no formal feedback mechanism. Vervaart, 2013 stated that a social network can 
facilitate learning by allowing for prolonged interaction between the provider of the 
education and the recipient of the education which has the effect of reinforcing the 
information provided before the recipient progresses. 
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The way to use social media in order to further stimulate the quality of students is 
to utilize various kinds of ease of communication and information possessed by related 
media. The Use of various kinds of social media can also improve students in writing 
skill. Research conducted in these settings suggests that the use of social media can help 
writers to sharpen their messages in response to comments and feedback from others and 
develop their identities as authentic writers (e.g., Lam, 2004; Black, 2008). In this 
research, Lam's (2004) showed a real example through two Chinese adolescent 
immigrants, who struggled in their interactions with English‐ speaking peers at school, 
yet were able to develop their English speaking skills and confidence through interacting 
in English with peers of Chinese descent. Both students constructed their unique online 
identities as multilingual writers in online discussion communities.  
The same way, Black (2008) explored young English learners' participation in 
fanfiction.net, a public online forum that many adolescents and adults use as a platform to 
share their fictional writing related to popular books, cartoons, comics, games, or movies. 
The three English language learners examined in Black's study developed writing and 
collaboration skills through composing texts in the fanfiction forums and discussing 
feedback with global audiences. A strong sense of audience and authorship, strengthening 
their identities as popular multiliterate writers also developed by these L2 writers. The 
studies by Lam's and Black's has given understanding that online environments can 
provide opportunities for practicing writing in diverse genres, and enable processes of 
meaning making and identity development that transcend geographic, linguistic, and 
cultural boundaries. 
Writing via social media is potentially especially beneficial for L2 learners since 
these tools can provide students with communicative opportunities to practice their 
English writing in authentic and motivating ways. For example, in examining the use of 
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blogs in a university L2 English composition class, (Bloch, 2007) describes how a Somali 
immigrant student used blogs to bridge his vernacular spoken English with a more 
academic form of written English.  
Students can freely and critically say their thoughts and reflected on their 
readings, and interacted with peers in expressing disagreement with their arguments, 
demonstrating an impressive degree of reflection and thinking in their writing by using 
Blogs. It was then supported by Sun and Chang, 2012, who argued that as a genre of 
informal writing, blogging can help L2 learners bridge the gap between their home 
language and academic English through the process of composing and interacting with 
peers and teachers. Using a mixed methods approach, the study by Sun and Chang (2012) 
examined seven L2 graduate students' interaction and collaboration in a blogging 
environment. Sun and Chang illustrated how blogging served as a forum for L2 writers to 
practice different forms of academic writing, to construct knowledge about academic 
writing, to reflect on language learning skills, and to establish a learning community 
through multiple methods of online social support. 
However, the bad side of the social media on education is that by using social 
media, students are depending more on the information reachable easily on these social 
networking sites and the web. Akram and Kumar, 2017: 3 stated that the matters reduces 
students learning and research capabilities. The additional time the students spend on 
these online networking destinations, the less time they will go through associating face 
to face with others. This decreases their relational abilities. They will not have the 
capacity to convey and mingle adequately face to face with others. The businesses are 
getting increasingly unsatisfied with the relational abilities of the new graduates because 
of this reason. The compelling relational abilities are critical to achievement in reality. 
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Students, while seeking and concentrate on the web, get pulled in to utilizing 
online networking locales and once in a while they overlook why they are using internet. 
Sometimes students are not able to deliver their work in the specified time frame as their 
time wastes.The student‟s motivational level lessens because of the utilization of these 
long range interpersonal communication locales. They depend on the virtual condition as 
opposed to increasing reasonable learning from this present reality (Abhimanyu 
Shankhdhar, JIMS/ Social media and businss, 2016: 4). 
In teaching writing to EFL students, as teachers cannot always use the writing 
instruction such as asking the students to write one or two paragraphs regarding a certain 
topic. Lestari (2008: 10) says that “The stereotype pattern of teaching writing is that the 
teacher gives a topic and the students write a paper on it”. Teaching writing is more than 
that traditional activity. The teacher cannot just collect the students‟ writing and give a 
mark on it; in so doing, he neglects the most important aspect, which is the process. In 
responding to the students‟ writing, the teacher tends to correct the grammatical structures 
and tries to minimize mistakes in terms of forms of language (Leki, 1994: 32). That is 
why the teacher nowadays often finds in students‟ writing that they cannot understand 
what is the message that the students are trying to convey is. This phenomenon seemingly 
happens because the students write unnaturally and merely to avoid grammatical 
mistakes. 
Teachers must learn how to create a classroom environment that is conducive to 
writing and supports effective writing instruction for all learners, including struggling 
writers and English Language Learners. To do so effectively, teachers must first go 
through the writing process themselves, which can be accomplished by takingcommunity-
writers class or workshop of their own.   
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In this case, the teacher should understand that writing includes the activities of 
practicing, having guidance and also feedback from the teacher. What happens in the 
world of teaching writing is that the teacher asks the students to complete the writing in 
one meeting. That reason can be another factor that influences the result of the students‟ 
writing because the students have to finish their task in a short period of time. Moreover, 
the same case happens in midterm and final tests where the students sit inthe classrooms 
to do these tests since they are sort of formal examinations held by the faculty (Leki, 
1994: 32). Again, this kind of fact has its role in determining the students‟ writing 
production. This is what is called “the traditional one-off writing task”; that is a kind of 
test which requires the students to do an exam in a short time without considering the 
process of writing such as searching a topic, outlining, drafting, revising, editing, and 
proofreading (Gibbons, 2002: 11). Gibbons also adds that those kinds of activities 
included in the process can shape the students critical thinking towards the topic and the 
content. 
In line with Gibbons, Wang (2015: 13) also mentions the importance of paying 
attention to the process of writing that the students should continuously rewrite, revise, 
and edit their writing in order to improve it. Unfortunately those necessary activities are 
very hard to do by the teachers, especially in big classes because the teacher should check 
and assess the students‟ work individually. Furthermore, this factor means that the teacher 
cannot hold a kind of essay consultation regarding the notes written by him/ her, so 
probably the students do not have enough time to ask for clarification from the revision 
made by the teacher in their writing. 
Based on the above explanation, to effectively foster and motivate students in 
learning writing, teachers need to create an environment that is safe, encourages risk, and 
provides the support for learning the writing skill. In this case, teachers can use the social 
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media, such as Facebook, Twitter, and Instagram to encourage students to write. For 
example, making practice questions on social media like Facebook, students are expected 
to answer these questions via a message in the inbox or through comments below about 
the practice. From there, teachers can comment on success, note a teaching point, guide 
content, and for more advanced writers offer examples of good writing so that the student 
can apply what is appropriate. 
Preliminary observation conducted at MAN 1 Grobogan Purwodadi on February 
24, 2019 showed that the English teacher has an alternative media in teaching writing 
instead of the conventional one to attract the students‟ attention on writing section. Here, 
the English teacher used social media in teaching writing in the EFL class. The different 
types of social media used by the English teacher were Socialnetworking (Facebook, 
LinkedIn, Google+), Microblogging (Twitter, Tumblr), Photo sharing (Instagram, 
Snapchat, Pinterest), Video sharing (YouTube, Facebook Live, Periscope, Vimeo).  
Meanwhile, based on the result of interview with some students at MAN 1 
Grobogan Purwodadi, they have a good response toward the way of the English teacher 
teach the writing skill. The use of social media in teaching writing by the teacher can 
enhance their learning and improve their confident in writing since their writing is not 
only enjoyed by themselves but also by others in the social media. 
During the teaching and learning process of writing class, the students were 
allowed to use their mobile phone to open their social media. In this activity, the English 
teacher guided them and gave some instructions on writing material and task. In the 
writing section, students can use the social media of Instagram to open some photographs 
to get an idea of writing, such as narrative writing or recount text. For writing the recount 
text, the students can find their last holiday photographs or video in Instagram then put 
them on the sequent of recount text. Meanwhile, through the Microblogging, the students 
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can share their writing products to the teacher and other friends. Moreover, the English 
teacher usually shares the writing task and additional material of writing by using the 
social media. This can make the learning of writing more interesting and consider not a 
boring activity for the students. 
According to the preliminary observation and the result of interview with students, 
it indicates that social media offer tools for working on writing strategies, such as 
planning, revising and editing. They allow developing the capacity of synthesis. 
Based on the above explanation, it can be concluded that social media can help 
identify additional content to strengthen or expand student learning. For example, 
YouTube helps provide videos for students on an audio-visual basis when needed to 
clarify learning material. Social media allows students to send various documents such as 
videos, reminders, voice notes, images, data and more.In this case, social media can 
motivate students to learn writing and improve their writing skill. 
Considering the facts and theories above, this research is intended to analyze the 
use of social media by the English teacher in teaching writing at MAN 1 Grobogan 
Purwodadi. Therefore, this research entitled “AN ANALYSIS OF THE 
IMPLEMENTATION OF SOCIAL MEDIA BASED LEARNING BY THE 
ENGLISH TEACHER IN TEACHING WRITING AT MAN 1 GROBOGAN 
PURWODADI INTHE ACADEMIC YEAR OF 2019/ 2020”. 
 
B. Identification of the Problem 
Based on the background of the research, the researcher identifies some problems 
as follow: 
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1. Writing is not merely intended to describe any topic without purposes and many 
teachers in Indonesia still use the conventional way of teaching writing which is 
considered not effective to improve the writing skill of the students. 
2. English teacher at MAN 1 Grobogan Purwodadi has an alternative media for teaching 
writing which is interesting to students and can improve their confidence in writing 
which is through social media such as Instagram, Microblogging like Twitter and 
Tumblr. 
3. New ways of using social media, both in classrooms and beyond, can potentially 
increase L2 learners' motivation and engagement in writing, strengthen their 
awareness of audience and authorship, and promote traditional and new literacy skills. 
When used in classrooms, these potential benefits do not entirely or even principally 
flow from the technological tools themselves, but rather rely on teachers' skillful 
integration of the tools into language teaching tailored to the given needs and 
contexts. 
 
C. Limitation of the Problem 
This research has broader scope and it is impossible for the researcher to handle 
all problems. Therefore, in this research, the analysis is limited on the use of social media 
in teaching writing by the English teacher at MAN 1 Grobogan Purwodadi. Observation 
in this research is focused on the use of social media by the English teacher in the process 
of English teaching writing. The documentation includes syllabus, lesson plan, and 
material used by the teacher in teaching writing using social media. 
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D. Statement of the Problem 
Based on the background and identification of the problem, the researcher 
proposes the research problem:How is the process of teaching writing using social media 
by the English teacher at MAN 1 Grobogan Purwodadi in the academic year of 2019/ 
2020? 
 
E. Objectives of the Research 
Based on the problem statementof the research above, the research objectives is 
arranged: To describe the process of teaching writing using social media by the English 
teacher at MAN 1 Grobogan Purwodadi in the academic year of 2019/ 2020. 
 
F. Benefits of the Research 
By doing this research, the researcher may have expectations that this present 
research will give some benefits. Those benefits include practical and theoretical benefits, 
they are as follows: 
A. Theoretical Benefits  
a. The results of this research can be used as a reference for further research. 
b. The results of this research will give more contribution to support the study of 
English teaching and learning of writing by using social media.  
c. The results of this research can be used as an additional reference of knowledge 
and insight to the readers on the important of technology as an alternative media 
in teaching writing. Moreover, it can give an overview toward the effective 
mediato develop the writing skill of the students. 
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B. Practical benefits 
a. Hopefully, this research can gives more information to the readers related to some 
social media based approach that can be used in teaching writing.  
b. Hopefully, this research can be used as an input for the English teacher to 
integrate technology in teaching English writing.As a teacher, it is vital for them 
to understand the stages of writing so they can help their students advance to 
higher levels. It is a rare class that contains students who are all on the same 
functional level.  
c. Hopefully, this research can be a useful conceptual contribution in the effort to 
increase the students‟ motivation in learning English, particularly to improve their 
writing skill in English. 
 
G. Definition of Key Term 
To avoid misunderstanding of the concept in this research, the researcher gives 
some definitions as follows: 
1. Writing 
Byrne (1988: 1) states that “writing is clearly much more than the production 
of graphic symbols. The symbols have to be arranged according to certain 
conventions to form words, and words have to be arranged to form sentence”. 
2. Teaching Writing Using Social Media 
In the practice of teaching writing in Indonesia, Information and 
Communication Technology (ICT) is commonly used media by the teachers. 
However, the use of ICT itself has not been applied frequently in teaching English 
writing even though ICT, especially internet, has been influenced by the way of life of 
many people including the students. For instance, there are so many students who are 
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familiar with internet-based facilities or media such as facebook, e-book, email, 
websites, and webblogs (Cahyono & Mutiaraningrum, 2016: 2). 
3. Social Media 
Social media refers to websites and applications that are designed to allow 
people to share content quickly, efficiently, and in real-time. Many people define 
social media as apps on their smartphone or tablet, but the truth is, this 
communication tool started with computers. This misconception stems from the fact 
that most social media users access their tools via apps (Rajesh and Michael, 2015: 3). 
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CHAPTERII 
REVIEW ON RELATED LITERATURE 
 
Thischapterdiscussessomeissueswhichleadtotheformulation  ofthe 
problems.Theyarewritingskill,mediaforteachingwritingandeffectivemedia for 
teaching   writing. The literature   review firstly discusses   the theoretical 
framework.A conceptualframeworkis alsopresentedafterwards.Then,the 
hypothesisispresentedatlastwithreferencetotheconceptualframework. 
 
A. TheoreticalDescription 
1. Writing 
a. DefinitionsofWriting 
A  language is  used for many kinds of purposes. Thus, it  
has many functionsaswell.Furthermore,therearetwomacroskillsofa 
language;theyare receptiveandproductiveskills.Writingskillisoneof 
the productiveskillsthat should be mastered in using a language. It 
is because writing skill has 
significancesinimprovingacommunicativecompetenceoflearningthe
language. 
Studentslearnandacquirelanguagethroughbothwrittenandspo
kenways so thattheycanimprovetheircommunicativecompetence.In 
theprocessof communication,ideallystudentsknowtherulesonhowto 
communicateto others, howtoget
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information,andhowtocommunicateaboutthelanguageitself.When 
the studentsunderstandthe knowledgeof 
thelanguage,itmeansthattheyhavea 
languagecompetence.Inlinewiththis,Brown(2000:31)statesthedefini
tionofalanguagecompetenceas“one‟sunderlyingknowledgeofsystem
ofalanguageitsrulesofgrammar,itsvocabulary,and 
allthepiecesoflanguageandhowthose piecesfit 
together”.Furthermore,Bachman(1990:87) dividesthelanguage 
competenceintotwo parts:organizationcompetenceand 
pragmaticcompetence. Organization competence isability  
tocomprehend andformcorrectsentences, 
understandmeaningofsentencesandpourthesessentencesintoatext.Ba
sedon 
thisstatement,itcanbeconcludedthatwritingisonepartofthecompetenc
ies. 
Thedefinitionsofwritingarevariouslystatedbysomeexperts.A
ccording to 
Rivers(1981:294),writingisconveyinginformationorexpressionofori
ginal 
ideasinaconsecutivewayinthenewlanguage.Brown,(2001:336)alsocl
aimed that writing is a  thinking process. Furthermore, he states 
that writing can be plannedandgivenwithan 
unlimitednumberofrevisionsbeforeits release.In 
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addition,Elbow(1973)in Brown(2001:336)alsosaysthatwritingis 
atwo-step process.Thefirstprocessis 
figuringoutthemeaningandthesecondprocessis 
puttingthemeaningintolanguage.Writingrepresentswhatwethink.It is 
because thewriting process reflects things, which stay inthe mind. 
Students who  are reluctant towrite  things down often suffer 
forthisactivity. Thestudents find difficulties when they start looking 
for some reasons to  write and producing writtensentences. 
AnotherdefinitionofwritingskillisalsodefinedbyUrquhartand
Mclver andalsoHarmer.UrquhartandMclver(2005:5-
6)statethatwritingisa recursive 
process,whichmeansstudentsrevisethroughouttheprocess,frequently
moving back and forth among the  stages. Then, students should 
learn strategies for 
inventionanddiscovery,andteachersshouldhelpstudentsgeneratecont
entanddiscovera 
purpose.Also,itisstatedthatreaders,purpose,andoccasiondefineall 
typesof writingandeffectivewritingfulfillsthe 
writer‟sintentionandmeetsthe 
readers‟needs.Itmeansthatwritingisacomplexprocessanditseemsreas
onable to expect,then,thattheteachingofwritingis complexas 
well.Moreover,Harmer (2004: 
64)statesthatwritingencouragesstudentstofocusonaccuratelanguage
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use. It 
isbecausestudentsconsiderthelanguageusewhenthestudentsengagein
their writingprocess.This 
activitywillprovokelanguagedevelopmentbecausethe 
studentsresolveproblemswhatwritingputsinstudents‟minds. 
 
Based on the definitions above, a  definition of writing skill 
can be obtained.Writingisa 
productiveprocessdonethroughsomestages.Firstly, exploringand 
transmittingideas,thoughtand feelingintowrittenform.Secondly, 
conductinganumberofrevisingprocesstocarryouta 
grammaticallyandorderly 
texts.Thewritingproductionsareintheformsof 
readabletextswhichshouldbe 
meaningfultoeveryonewhoreadthewriting. 
Furthermore,basedonthosedefinitions,itcanbestatedthatwriti
ngskill is a complex activity in producing a  qualified writing. The 
complex activity consistsofstagesasthestepsin writing.To 
improvestudents‟writingskill,the 
teachingandlearningprocessofwritingneedstobedonewellwithdevelo
ped inputandeffectiveactivities.Asa 
result,teachersneedtoconsidertheteachingof 
writingskillwellbasedontheirstudent‟sneeds,abilityandcapacity. 
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b. TeachingWriting 
Writingskillisoneof languageskillswhicharetaughtto 
students.Also, 
writingskilldeterminethestudents‟communicativecompetencein 
English. This skill is taught to high school students so they can 
learn to write sentences that are correct and can arrange them into 
good paragraphs. According the curriculum 2013, the goal of 
teaching English is to develop the ability of students to 
communicate in that language. This includes the ability to listen, 
speak, read, and write. To be able to write in English the students 
need to master grammar, vocabulary, organization, and 
mechanics(Artini, 2014: 8). 
In the implementation of Curriculum 2013, the teacher is 
not the only as the source for students but they should do 
interaction with other students during the learning activities. The 
learning activities provide students with opportunities to share 
ideas explore and examine their thinking related to the material on 
a certain topic. It means that the students do not only listen and 
memorize the teacher‟s explanation but also discuss, analyze and 
demonstrate or apply a new concept(Artini, 2014: 8). Learning 
activities are implemented to encourage interactive learning 
through discussion in pairs or group work and problem solving. 
The students learn more when they are actively involved in 
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learning activities rather than only listening to the teacher‟s 
explanation passively. Learning activities become one of the 
important aspects that should be developed effectively by the 
teacher.  
The Curriculum 2013 implies that the students must 
participate actively during the teaching and learning process. The 
learning activities are developed to support the student‟s 
participation in learning. The teacher needs to vary the learning 
activities to encourage the students to participate during the 
teaching and learning process. For example, discussion-based 
activities such as case-study analyses, role playing and jigsaws can 
encourage the students to talk with one another and with the 
teacher. Through learning activities, the students change their role 
from passive participants to active ones by learning and practicing 
how to comprehend knowledge and skill as well as how to use 
them meaningfully. Learning activities should involve providing 
opportunities for the students to meaningfully talk and listen, write, 
read and reflect on the content, ideas and concerns of an academic 
subject(Artini, 2014: 8).  
Moreover, the Curriculum 2013 applies student-centered 
learning. It emphasizes the involvement of the students actively in 
learning and their interaction with other students and the teacher. 
According to Brandes and Ginnis (1986), the principles of student-
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centered learning are (1) the students have full responsibility for 
their learning, (2) involvement and participation are necessary for 
learning, (3) the relationship between the students is more equal, 
(4) the teacher becomes a facilitator, (5) the students develop their 
affective as well as their cognitive and psychomotor domains. 
Awritingprocessisacomplicated  
process,becausethewritingprocess needscognitiveabilitiesin 
recognizingsomesegmentsof languagestoproducea qualified 
writing. In  general, writing process is  done through two stages: 
exploringideasand processingthe 
ideasintoreadabletexts.Rivers(1981:294) claimed that writing in the 
language becomes a  complicated activity because writing involves 
meaningful segments oflanguage: words,  sentence, grammar, 
andhowtotransferthosesegmentsintowrittenforms. 
Objectivesoftheteachingof 
writingskillcanbeachievedthroughsome approaches. According to  
Harmer (2001: 25), there are  two approaches in teaching writing. 
They are focusing on  the product of  writing process and focusing 
on the writing process itself. He  states that focusing on  the 
writing process leads those who advocate a  process approach in 
writing. However, teachers have to  pay attention to the  various 
stages of  any piece of  writing process. 
A writingprocessis 
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donethroughsomestages.Oneachstage,students engageina 
certainactivitytoconstructtheirwriting.Furthermore,Richardand 
Renandya (2002: 303) state that the  process of  writing consists of 
planning, 
drafting,revisingandediting.Ontheplanningstage,thestudentsareenco
uraged 
towrite.Thedraftingstageisfocusingonthefluencyofwritingandisnotp
reoccupied withgrammatical accuracy  ortheneatness 
ofthedraft.Next,onthe revisingstage,thestudentsre-writetheirtexton 
the basisof feedbackgivenina 
respondingstage.Thestudents,ontheeditingstage,areengagedintidyin
gup 
theirtextsastheypreparethefinaldraftforevaluationbytheteachers. 
Typesofwritingactivitiesto 
performwritingshouldbebasedonthe students‟ level and capacity. 
According to Brown (2001: 343), there are  five 
majorcategoriesofclassroomwritingperformance: 
1. Imitative,orwritingdown 
Thistypeisatthebeginningleveloflearningtowrite.Studentswillsi
mply writedownEnglishletter,words,andpossiblysentencesin 
orderto learnthe conventionsoftheorthographiccode. 
2. Intensive,orcontrolled 
This intensive  writing   typically  appears   in controlled,  
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written   grammar exercises.Thistypeof 
writingdoesnotallowmuchcreativityonthepartof the 
writer.Acontrolledwritingistopresentinwhichthestudentshavetoa
ltera givenstructurethroughout. 
3. Self-writing 
Themostsalientinstanceofthiscategoryin classroomis note-
takingbythe 
students.Diaryorjournalwritingalsofallsintothiscategory. 
 
4. Displaywriting 
For all  language students, short answer exercises, essay 
examinations and 
researchreportswillinvolveanelementofdisplay.Oneoftheacadem
icskills ofESLstudentsthattheyneedtomasterisa 
wholearrayofdisplaywriting techniques. 
5. RealWriting 
Someclassroomwritingaimsat thegenuinecommunicationof 
messagestoan audienceinneedofthosemessages. 
Accordingtothetheoriesabove,theteachingofwritingskillshou
ldbe wellconstructed.Thosetypesof writingactivitiesthatwillbe 
appliedinteaching 
writingarebasedonthestudents‟levelandcapacity.Also,the 
writingpractices, includingwritingparagraphsor 
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simpleessaysshouldbe basedonthestandardsof 
competenceandthebasiccompetencies.Thoseeffortsaboveshouldbed
onewell toimprovethestudents‟writingskill. 
Writingprocessesalwaysdealwithtextsas 
theproducts.Feez,(2002:4) 
statesthatcreatingtextsrequiresmakingchoicesaboutthewordsthatare
used andhowit canbe 
puttogether.Shealsostatesthattherearevariouskindsof texts 
calledtexttype.AccordingtoFeez(2002:85-
86),thefamiliesoftexttypeare: 
1) Exchanges: joint construction text, such as email, internet chat, 
letters 
a) Simpleexchangesisrelatingtoinformationandgoodsandservices.  
b) Complexorproblematicexchanges is the custom 
command \mycommand which outputs only "text" does not 
pose a problem, the \citecommands seem to be more 
problematic, an equation gets "simplified" and some 
commands just fail. 
c) Casualconversation is a relaxed conversation. In casual 
speech, the grammar doesn‟t matter as much as in a more 
formal setting. The conversation usually flows from one topic 
to another naturally.  
2) Forms: printed, with respondent spaces 
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a) Simpleformattedtexts is formatted text, styled text, or 
rich text, as opposed to plain text, has styling information 
beyond the minimum of semantic elements: colours, styles 
(boldface, italic), sizes, and special features in HTML (such 
as hyperlinks). 
b) Complexformattedtexts is complex text layout (CTL) 
or complex text rendering is the typesetting of writing 
systems in which the shape or positioning of a grapheme 
depends on its relation to other graphemes. The term is used 
in the field of software internationalization, where each 
grapheme is a character. 
 
3) Procedures: a types of text of steps to achieve a goal 
a) Instruction is a non-fiction text which gives instructions on 
how to complete a task. May have organisational 
devices such as bullet points or numbers, diagrams or 
pictures. 
b) Procedures is a text that explains or helps us how to make 
or use something. Its social function is to describehow 
something is completely done through a sequence of 
series.  
c) Protocolsis a communications protocol whose content 
representation is in human-readable format. 
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4) InformationTexts: a type of text that provide news or data 
a) Descriptionsis a text which says what a person or a thing is 
like. Its purpose is to describe and reveal a particular person, 
place, or thing. 
b) Explanations is a text which tells processes relating to forming 
of natural, social, scientific and cultural phenomena. 
Explanation text is to say „why‟ and „how‟ of the forming of 
the phenomena. It is often found in science, geography and 
history text books. 
c) Reports is a type of document written by someone or group of 
people to announce the result of an investigation or announce 
something to the proper authorities. 
d) Directivessomething that serves to direct, guide, and usually 
impel toward an action or goal especially, government : an 
authoritative order or instrument issued by a high-level body 
or official a presidential directive. 
5) StoryTexts: a type of text that retell events and respond to them 
a) Narrativesis a story with complication or problematic events 
and it tries to find the resolutions to solve the problems. An 
important part of narrative text is the narrative mode, the set 
of methods used to communicate the narrative through a 
process narration. 
b) Recounts is a text which tells about something that happened 
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in the past. The details in a recountcan include what 
happened, who was involved, where it took place, when it 
happened and why it occurred. 
6) PersuasiveTexts: a type of text that argue for/ against a thesis 
a) Opiniontexts is a formal piece of writing. It requires 
your opinion on a topic, which must be stated clearly, giving 
various viewpoints on the topic supported by reasons 
and/or examples. 
b) Expositiona piece of text that presents one side of an issue. 
The purpose of the exposition is to persuade the reader or 
listener by presenting one side of an argument, that is , the 
case or the case against. 
c) Discussiona text which presents a problematic discourse. This 
problem will be discussed from different points of view. It 
presents pro and contra opinion on certain issue. 
Accordingtothosestatements,itcanbeconcludedthatgood 
writing conveys a meaningful message and uses English well, but 
the message is more important than correct presentation. For many 
adult ESL learners, writing skills will not be used much outside in 
class. 
c. EvaluatingWriting 
Ontheteachingofwriting,an evaluationshouldbe 
donetomeasureor to 
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knowthestudents‟abilityinwriting.Theeffectivenessofa 
learningprocessof 
writingskillcanbemeasuredthroughanevaluationactivity.Accordingt
o Brown (2001:357),thecategoriesforevaluatingwritingare: 
1) Content 
It   includes  thesis  statement,  related  ideas,  
development  of  ideas,  and developmentof 
ideasthroughpersonalexperience,illustration,facts,and opinions. 
2) Organization 
It includes  the effectiveness  of introduction,  logical 
sequence   of ideas, conclusionandappropriatelength. 
 
3) Discourse 
It 
includestopicsentences,paragraphunity,transitions,discoursemar
kers, 
cohesion,rhetoricalconventions,reference,fluency,economy,vari
ation. 
4) Syntax 
The grammatical structure of sentences. The format in 
which words and phrases are arranged to create sentences is 
called syntax. 
5) Vocabulary 
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Vocabulary refers to all the words of a language, or to 
the words used by a particular person or group. Also 
called wordstock, lexicon, and lexis. 
6) Mechanics 
It 
includesspelling,punctuation,andcitationofreferences,neatnessa
nd appearance. 
Accordingtothosestatements,itcanbeconcludedthatthecompo
sitionforevaluatingwritingcoversthe fiveaspects orcategories 
(content, organization, vocabulary, language useand 
mechanics)ofwriting. 
In addition, one method that can be used in assessing 
writing is test. Testing writing skills are complex and something 
difficult to teach, requiring mastery not only of grammatical and 
rhetorical devices but also of conceptual and judgmental elements 
(Heaton, 1991: 135). The following are varied skills necessary for 
writing good prose as suggested by Heaton (1991): 
1) Language use: the ability to write correct and appropriate 
sentences.  
2) Mechanical skills: the ability to use correctly those 
conventions peculiar to the written language, e.g. punctuation, 
spelling.  
3) Treatment of content: the ability to think creatively and 
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develop thoughts, including all irrelevant information. 
4) Stylistic skills: the ability to manipulate sentences and 
paragraphs, and use language effectively.  
5) Judgment skills: the ability to write in an appropriate manner 
for a particular purpose with a particular audience in mind, 
together with an activity to select, organize, order the relevant 
information. 
Hamp - Lyons (1991) states that the assessment had a 
positive reception among students, faculty, advisors and other 
community members because it reflects the concerns of and is 
easily interpreted by these varied constituencies. 
In conclusion, testing writing skills are complex and 
something difficult to teach and to produce a good writing must 
consider the language use, mechanical skills, treatment of content, 
stylistic skills, and judgement skills. 
d. Approaches in Teaching Writing 
There are variety of approaches to teach writing. 
Generally, there are two main approaches: product and process. 
These approaches are discussed in some books about teaching 
writing. Basically, these approaches focused on what aspect that 
the teacher will be concerned. The teacher can focus on either 
the product which is their final writing or the process of writing 
which has various stages. 
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The writing approaches, including a process approach, 
are applied to get the  objectives  of  study  in  writing  skill;  
they  are  enabling  the  students  to understand the materials 
and helping them to express their ideas grammatically and 
orderly in English.  
In addition, Nunan (1989: 36) says that a process 
approach in writing sees the act of composition from a different 
perspective, or focusing as much  on itself.  He also  states  that  
the process  approach  focuses  on  the steps involving drafting 
and redrafting a piece of work. In other words, on this process 
approach,  the important  one is not only in the product, but also 
in the writing process.  Therefore,  the  process  approach  can  
be  developed  through  writing practices  routinely  with  
effective  activities  also  a better  input  to  improve  the 
students‟ writing skill. 
1) Product approach 
Harmer states, “Product approach is an approach that 
concentrates on the end of product” (Brown, 2000: 335). 
Most teachers use this approach in teaching writing. In this 
approach, the students focus on how their final writing 
should look like. They have to compose their writing 
perfectly because the teacher will assess their final writing. 
Brown suggests that composition are supposed to a) meet 
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certain standards of prescribed English rhetorical style, b) 
reflect accurate grammar, and c) be organized in conformity 
with what the audience would consider to be conventional.3 
2) Process approach 
According to Harmer, “process approach is an 
approach of writing that emphasizes on the various stages 
that any piece of writing goes  through” (Harmer, 2005: 
257).  This  approach  requires  the  teacher  to  accompany 
students in the process of writing. The teacher should give 
feedback totheir writing. Brown identifies the characteristics 
of process approach as follow: 
a) This approach of writing concerns in the process of 
writing itself. 
b) One of the aims of this approach is to make students 
understand in composing writing. 
c) The approach helps students in strategy for prewriting, 
drafting, and rewriting. 
d) The approach gives students more time to revise the 
writing.  
e) Revision is theimportant thing in this approach. 
f) The approach lets students write down what they want 
to write.  
g) The approach gives students a chance to make their 
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writingbetter by giving them feedback. 
h) There is peer feedback in this approach. 
i) There is communication between teacher and student in 
the process of composition dealing with the writing 
(Brown, 2000: 335). 
White and Arndt states that process writing has 
stages which include: 
Drafting, structuring (ordering information, 
experimenting with arrangements, etc), reviewing (checking 
context, connections, assessing impact, editing), focusing 
(that is making sure you are getting the message across you 
want to get across), and generating ideas and evaluation 
(assessing the draft and/or subsequent drafts) (White and 
Arndt, 1991) cited in Alves, 2008. 
 
From the explanation mentioned earlier, writing is 
important as speaking, reading, and listening in language 
teaching in order todevelop the language. The importance of 
writing becomes a basic reason to teach writing as a part of 
Kurikulum Tingkat Satuan Pendidikan 2006 for SMA and 
MA. One of the aims that is stated in this curriculum is that 
students of the eighth grade will be able to a) write among 
others text in the form of narration, description and recount, 
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b) write personal letters, post card, invitation card, leaflet 
and announcement. Given this statement, this study becomes 
reasonable to conduct narrative for examining writing 
problem in the eighth grade junior high school students. 
Then what approach that researcher used? In this study, the 
researcher taught the writing using product approach. As the 
theory above, product approach concentrate on the end of 
product. This study that use product approach seems to be 
reasonable for this kind of study since it concerns with 
students‟ writing product rather than the process of the 
writing. 
e. MediaforTeachingWriting 
Mediaplaymanyrolesintransmittingmaterialsto 
studentsandsupportto createan 
effectiveandefficientlearningprocess,includingthelearningofwriting 
skill.AccordingtoSmaldino,Lowther,andRussell(2008:6),media,the
plural 
formofmedium,aremeansofcommunication.Inaddition,theystatethat
media 
areanythingthatcarriesinformationbetweenasourceandareceiver.Itm
eans thatin 
teachingandlearningprocess,teacherscanexplainthematerialsusingth
e learning media in a more concrete way. In  line with this, Newby, 
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Stepich, Lehman, Russell (2000: 100) state that media can serve or  
facilitate student 
learningprocess.Furthermore,theystatethatmediacanprovidea 
stimulus-rich 
environmentbecausetheycanprovidevicariousexperiencesforstudent
s.Based onthestatements, itcanbestatedthatmediaareeverything  
thatcantransmit 
learningmaterialsfromthesourcesbasedonacertainplaninordertocreat
ea 
helpfullearningprocesssothatthereceiverscanlearneffectivelyandeffi
ciently. 
Therearethreekindsofmediathatcanbe usedin 
teachingwritingskill.1) Visual,forexample:picturesandphotos.2) 
Audio,forexample:taperecorder, cassettes,andradio.3) 
Audiovisual,for example:movies,andvideos.Smaldino, 
Lowther,andRussell(2008:6)classifymediaintosixbasiccategories:(1
)Text, isalphanumeric characters that  maybedisplayed 
inanyformat, forexample: 
book,posterandsoon.(2)Audio,includesanythingthatcanbeheardandit
may 
beliveorrecorded,forexample:teacher‟svoices,musicandmechanicals
ounds. (3)Visuals,  areregularly usedtopromote learning, 
forexample: cartoons and 
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photographs.(4)Audiovisual/Video,showsmotion,forexample:movie
s,DVDsand  computer animation. (5)Manipulatives, arethree 
dimensional and  can  be 
touchedandhandledbystudents.(6)People,forexample:teachers,andst
udents. Allkindsofmediacanbeutilized,if 
themediaarerelevanttothematerialsand 
effectivetosupporttheteachingofwritingskill. 
Some of the instructional media above can be  utilized to  
support the effective  teaching 
ofwritingskill.Relatedtothis,Onasanya  (2004)statesthat plethora of 
media offers teachers considerable   opportunities  to make their 
teachingmoreeffectiveandefficient.Alsoshestatesthattheeffectivenes
sin the contextimplieshowwelleducationalgoalsandobjectivesare 
achieved,whilethe 
efficiencyreferstohowinstructionalmediaareutilizedtoachieveteachi
nggoals and objectives. Therefore, the teachers need to  consider 
appropriate media in ordertostimulate students toexplore  
theirideastohelpthemintheirwriting process and make  thestudents 
understand thelearning materials given  bythe teachereffectively. 
Itisalsourgent  forteachers toknow  functions ofmedia  
inalearning processwell.Thisattemptwillhelptheteachersto 
selectrelevantandeffective media that  can beused toteach  writing. 
Erdmenger (1997: 6)states that the functionsofmediathatareusedina 
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teachingprocess,includingteachingwriting include: 
1) Arousingthestudents‟motivation, 
2) Transmittinginformation, 
3) Directingthestudentsbygivingcluesofthematerialswhicharetaught, 
4) Controllingtheobjectivesofthestudybyhelpingthestudentstofocuson 
thematerialswhicharetaught. 
ThefunctionsofmediainalearningprocessarealsostatedbyMun
adi(2008:36-48).Hestatesthatlearningmediahavesomefunctions: 
1) Learningmediaasalearningresource. 
2) Learningmediaasasemanticfunction;themediacanhelpthestudent
s easilyunderstandthematerialseasily. 
3) Learning media as a manipulative function; the media avoid the 
bordersofspaceandtimeandthelimitationofsenses. 
4) Learningmediaasapsychologicalfunction. 
5) Learningmediaasasocio-
culturalfunction;themediaavoidconstraints 
amongstudentsinalearningprocess. 
Inteachingwritingskill,theteachersneedtousemediathatcanmo
tivate and help the  students understand the materials. Anderson 
(1987) in  Sadiman (2003:96-
99)statesthatcognitiveandaffectivelearningprocessesneedto have 
moves,color,soundsstimulus,and 
interactionswithotherthings.Relatedto this, learning processes, 
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including the learning of  writing, need to  use appropriate 
media,forexample:moviesand videos.Thisis 
becausemoviesandvideoscan present moves, sounds, and 
interactions. Besides, the use of  those media is suitableto 
studentswhoalwayshavecuriositytosomethingnew,attractive,and 
modern. 
Consequently,theuseofmediainlearningwritingshouldbeimproved 
toarousethestudents‟motivationandhelpthemdeveloptheirwritingskil
l. 
Basedontheexplanationsabove,somekindsof 
media,includingaudio visual media for example, movies and 
videos, can be  utilized as media for 
teachingwriting.Throughtheuseof thesemedia,the 
studentsmaygetbenefitsin theirwritingprocesses.Thisis 
becausethemediasupportthelearningof writing effectivelyandhelpto 
transmitthematerialsgivenbytheteacherstothestudents. 
However,theuseofmedianeedstobeselectedproperlyinordertobeeffec
tive andrelevanttotheobjectivesofthestudy. 
f. EffectiveMediaforTeachingWriting 
Therearemanyexamplesofmediathatcanbe 
usedinteachingofwriting 
skill,asmediaarevariousintypesandfunctions.Besides,ithasbeenkno
wnthat theuseofmediainlearningwritingneedsto 
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beimprovedtoobtainlearninggoals. As a  result, teachers need to  
select appropriate media in order to maintain 
students‟writingprocesseffectively. 
The teaching and learning process of  writing skill should be  
done effectivelyto achievethe objectivesin 
learningwriting.Basedona dualcoding hypothesis  by   Paivio  
(1978)  in Arsyad  (1997:  6), there  are   two  human 
memorizingsystems.Thefirstsystemmanagesverbalsymbolsandsave
sinthe formofimageproposition. 
Thesecondsystemmanagesnonverbalimagesand 
savesthemintoverbalproposition.In 
otherwords,learningbyusingtwosenses; 
visualandaudiosensewillgiveanadvantage.Thestudentswilllearnmat
erials moreextensively thanlearnmaterialswhicharetransmitted  
throughonesense, eitheraudioorvisual. 
Mediawhichpresentvisualandaudiosensesare 
audiovisualmedia. 
AccordingtoArsyad(1997:30),audiovisualmediaortechnologyarethi
ngsthat are  used to produce or  transmit materials using mechanics 
and electronics to 
presentaudiomessagesandvisualmessages.Besides,Newby,Stepich,
Lehman, 
andRussell(2000:100)statethataudiovisualmediapresentmovingima
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gesthat can be  recorded on  videotape, videodisc, DVD and 
computer disk. All these formatsofferwaysto 
storeanddisplaymovingimagesaccompaniedbysound. 
Relatedtothis,theinformation fromaudiovisual mediawillbecaptured  
more easilybythestudents. Therefore, theteaching 
ofwritingskillcanbedoneby using audiovisual media, for  example: 
movies, television, and  videos. The 
studentscanbeaskedtorewriteastoryofadisplayedmovieorvideo. 
Theuse of 
effectivemediawillsupportaneffectiveteachingandlearning process 
of  writing. Rijlaarsdam and Van Den Bergh (2005: 6)  state that an 
effectivewritingrequiresthatstudentsplaydifferentroles.First,theymu
stbe in a position  toexperience communication; 
itmeansthatthestudents asthewriter 
experiencetheeffectsofwrittenandspokencommunication.  
Reflectingonthis statement, 
theuseofmovieshelpsstudentsexperience acommunication when 
theyexperiencetheeffectsof writtenandspokencommunication.The 
studentsin theirpre-
writingstageswillexperiencehowtextsfrommoviesaffectthemas the 
readersandlisteners.Then,the 
studentsmayalsoexperiencetextsandformulate theirresponses. 
Theuseofmovie,whichalsopresentsoralspeechinteachingwriti
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ng,can 
beeffectivetofacilitatethestudentsintheirwritingprocesstogenerateco
ntentsandfocusonwhattheyarelearning.In 
linewiththis,RijlaarsdamandVanDen 
Bergh(2005:10)statethatoralskillsand 
writingareconnectedtofocuson scaffolding content generation and 
collaborative  work where oral speech facilitateswritingand 
awarenessrising.Therelationamongthecommunicative modes is  a  
means-end relation in most instances: oral activities contribute to 
contentgenerationorawarenessraising;readingfacilitatestheacquistio
nof genre knowledge,readerawareness,awarenessofcoherenceetc. 
The teaching of  writing skill needs to  use audiovisual 
media (movies, 
videos)becauseaudiovisualmediaaretheunificationof 
visualization,audio,and moves that can present objects, events, and 
places. All of  those aspects are 
necessaryinawritingprocess.Besides,movies(audiovisualmedia)will
attract thestudents‟motivationbetterthanconventional  
mediaandinvitethestudents‟ arguments or  feedback based on the 
movie story. Related to this, Champoux 
(2003)claimedthatthevisualandaudioeffectsofmoviescanconveya 
message 
betterthanprintedorspokenwords.Hestatedthatmoviesofferbothcogni
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tive and   affective  experiences  because  movies  can   provoke  
good  discussions, assessmentsofone'svalues,andassessmentsofa 
selfifthesceneshavestrong emotionalcontent. 
Harmer(2001:282)explainssomereasonwhytheuseofvideos(
movies) is neededin theteachingandlearningprocess.He 
statesthattheuseofvideos (movies)canadda 
specialorextradimensiontothelearningexperience.Thefirst 
reasonisseeinglanguage-in-
use,thestudentsdonotjusthearlanguage,butthey 
seeittoo.Thesecondreasoniscross-
culturalawareness;itallowsstudentslookatsituationsfarbeyondtheircl
assrooms.Thethirdreasonis thepowerofcreation; students  
aregiventhepotential tocreatesomething memorable andenjoyable. 
Thelastreasonismotivation,moststudentsshowanincreasedlevelofint
erest whentheyhavea 
chancetoseelanguageinuseaswellashearit,andwhenthisis 
coupledwithinterestingtasks. 
The  use of movies can  bedone through several ways. 
Movies can be 
displayedatthebeginningofthesessionofwritingclass.Bythis,students
can grabsomeinspirationsafterwatchingthemovie.It 
stimulatesthestudentstowrite grammatical and order texts. 
However, it may take a  longer time for some students  to compose  
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the   content  orderly  and  grammatically. Furthermore, 
Champoux(2003)statesthatmoviesare 
widelyavailableandeasilyaccessedas learningresources.Asa 
result,theuseofmovieswillbeeasilyutilizedtogive 
positiveeffectsinwritingprocessesforthestudents. 
Based on  some considerations in selecting effective media 
for writing above,somekindsofmoviescanbe 
usedtohelpthestudentswritetexts grammatically  
andorderlyintheirwritingprocess.Inlinewiththis,Onasanya 
(2004)statesthatmediathatareusedbyateachershouldbeconsideredint
erms 
ofconcretenessorabstractnessofexperiencethatisproducedbythemedi
a.She alsostatesthatteachersshouldbe 
sensitivetothechangingsituationwithinthe classroom and have 
alternative media to meet individual differences of  the students. 
Regarding tothis,selecting mediatoteachwritingisveryimportant. 
Theuseofmoviescanbeappropriate 
mediatobeutilizedinteachingwritingbecausemoviescanpresentconcr
etenessorabstractnessofexperiencetomotivate 
thestudentsintheirwritingprocess. 
Byusingmoviesin learningwriting,thestudentswillfindan 
effectivebut enjoyable learning while and after  watching the  
movies. This situation will maintain the students to  start writing. 
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Also, watching movies can reduce the number ofgrammatical 
errors  andimprove thequality ofthewriting content, 
becausemoviesgivethestudentsmuchinspirationto 
write.Displayingmoviesat classesis expectedto givemanybenefitsto 
studentsnotonlywritingthe content grammatically and orderly but  
also  improving and mastering the  vocabulary 
throughitssubtitlesandaudios. 
Harmer  (2001:258-259) statesthatwritingprocesses 
canbedeveloped 
throughagenreapproach.Studentsaregivenmanyinputsinacertaingenr
ein theirprewritingphase.Inaddition,studentswhoare writingwithina 
certaingenre needtoconsidera 
numberofdifferentfactors:knowledgeofthetopic,the conventions, 
thestyleofthegenre,  andthecontext.  Related tothis,itcanbe 
concludedthatthe teachingwritingbasedon 
genrescanhelpthestudentsin their 
writingprocess,asitiseasierwhenthestudentsareaskedtowriteacertaint
ype 
ofthegenre.Alsothestudents‟writingprocesswillbemoreguidedandcle
arer.Bywatchingmovies,thestudentscanunderstandmaterialseasierbe
cause themoviescanpresenta 
certaingenretostudy.Hesitationandmisunderstanding 
aboutthematerialscanbeminimizedsignificantly.Moviesasaudiovisu
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almedia canmaintain  inspirations andmotivations toenhance  
creativities inexpressing 
ideasintowriting.Inaddition,thestudentscanstudycertaintexttypesthr
oughmoviestorieswhichpresentcertaingenresandencouragethestude
ntstomakea guidedwritingbasedonquestionsrelatedtothemoviestory. 
Basedonthetheoriesabove,theuseofmoviesasaudiovisual  
mediain teaching writing can be effective to  get the objectives of 
the study. This is supported by Uma and Ponambala (2001) who 
state that movies can be  an 
effectivetool,becausethemediacanlenditselffreelyfor 
distanceteachingand 
learning,includingwritingskillthatcanbetaughtthrougha 
distancemode. 
Moreover,theuseofmoviethatpresentsvisualsenses,audiosenses,andg
enres willtransmitthematerialseffectivelyandstimulatethe studentsin 
exploringand expressing ideasinthewritingprocess. However, 
teachers mustselectmovies 
appropriatelysothattheyarerelevantlyrelatedtothematerialswhicharet
aught andthelevelsofthestudents. 
 
2.   Social Media 
a. Definition of Social Media 
Social media is the social interaction among people in which 
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they create, share or exchange information and ideas in virtual 
communities and networks.  
Social media is defined as "a group of Internet-based applications that 
build on the ideological and technological foundations of Web 2.0 and 
that allow the creation and exchange of user-generated content. Social 
media are considered as enablers of lifelong learning that can be used 
as tools bridging formal and informal learning contexts (Andreas 
Kaplanand Michael Haenlein in Rajesh and Michael, 2015). 
Furthermore, social media depend on mobile and web-based 
technologies to create highly interactive platforms through which 
individuals and communities share, co-create, discuss, and modify 
user-generated content. They introduce substantial and pervasive 
changes to communication between organizations, communities, and 
individuals, (Rajesh & Michael, 2015). 
It is argued that social media has the potential to bridge formal 
and informal learning through participatory digital cultures. The 
educational benefits of appropriating social media into learning 
contexts are contested. Research on social media in education suggests 
that integrating social media in learning and teaching environments 
may yield to new forms of inquiry, communication, collaboration, 
identity work, information and resource sharing, or have positive 
cognitive, social, and emotional impacts (Greenhow& Lewin, 2015). 
Social media helps professors to be connected to their students off 
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campus as well as with their ex-students. Professors use social media 
as a way of teaching by creating groups and accounts for students 
where the information can be accessed, (Gupta, 2015). 
Rajesh & Michael, (2015) indicated that social Media 
Networks are growing and it has been reaching to large people day by 
day. They found that students can make use of the interaction services, 
blogging services, and group services in their studies. Traditional 
lecture formats are one way and obviates the need for emphasis and 
clarification as there are generally time constraints on delivery and/or 
there is no formal feedback mechanism. A social network can facilitate 
learning by allowing for prolonged interaction between the provider of 
the education and the recipient of the education which has the effect of 
reinforcing the information provided before the recipient progresses, 
(Vervaart 2013). 
Based on the above explanation, it can be concluded that social 
media is computer-based technology that facilitates the sharing of 
ideas, thoughts, and information through the building of virtual 
networks and communities. By design, social media is internet-based 
and gives users quick electronic communication of content. Content 
includes personal information, documents, videos, and photos. Users 
engage with social media via computer, tablet or smartphone via web-
based software or web application, often utilizing it for messaging. 
b. The Role of Social Media in Teaching Writing 
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Dhanya (2016), clarifies that the teacher is no longer the sole 
source of content, and the students are able to shape their learning in 
ways which align closely with the needs of their daily lives. All the 
above encourage the user to engage with information in English, 
reading and writing both formally and informally. The use of these 
techniques can act as a bridge to facilitate communication inside and 
outside the classroom. These devices can be a powerful teaching and 
learning device too. 
Khan, Ayaz & Faheem (2016), in their descriptive study 
investigated the role of social media in English language vocabulary 
development at university level. The sample consisted of 36 University 
Teachers selected via random sampling technique. They concluded that 
social media role is dominant in vocabulary development of English 
language at university level. The role of social media in English 
language vocabulary development is like the brightness of the day 
because social media facilitate the English learners to learn new words 
and phrases and to improve their vocabulary. Social media plays a 
dominant role in English language learning because it provides 
opportunities to the English language learners to improve their writing, 
reading, and similarly, to read new text and phrases to improve their 
vocabulary. Educators have found that software tools can be extremely 
beneficial in addressing the needs of English Language Learners. The 
unlimited exposure to academic, business and technical texts provides 
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opportunities to increase learners' fluency and comprehension. Text-to 
speech software can be used alone, or as an enhancement to special 
purpose programs already in place. 
Social media provide English Language Learners with choices 
of when, where and how to study and enables them to take charge of 
their own learning by focusing on content instead of struggling with 
the mechanics of reading and writing English. It is added that English 
Language Learners often have difficulty expressing their thoughts and 
ideas clearly in writing. Kurzweil Educational Systems (2004). A 
number of Kurzweil 3000 features make it easier to compose, edit and 
proofread written work including: converting highlighted text into an 
outline as a starting point for writing, using word prediction to improve 
vocabulary selection and spelling, using the thesaurus to substitute 
alternate words to make writing more interesting, using dictionary and 
spell check to facilitate proof reading, listening to written work to 
correct awkward sentences, missing words, or incorrect tenses, and 
referring to customizable lists to clarify the correct usage of confusable 
words and homophones. 
Purcell, Buchanan, and Friedrich (2013), conducted a survey 
on 2,462 advanced placement and national writing project teachers. 
They find that digital technologies are shaping student writing in 
myriad ways and have also become helpful tools for teaching writing 
to middle and high school students. These teachers see the internet and 
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digital technologies such as social networking sites, cell phones and 
texting, generally facilitating teens‟ personal expression and creativity, 
broadening the audience for their written material, and encouraging 
teens to write more often in more formats than may have been the case 
in prior generations. 
Sakkir, Rahman & Salija (2016), in their study examined 
students‟ perceptions of the use of social media in the process of 
teaching English in a higher institution in Indonesia. Findings from 
this study indicate that the majority of students showed a positive 
attitude toward and a willingness to use social media in the writing 
classroom. However, factors such as large classes, lack of training on 
the use of the Internet, and the lack of facilities could be possible 
barriers to the use of social media in the classroom. 
Based on the above explanation, it can be concluded that that 
social media sites can be incorporated in the EFL syllabi as teaching 
and learning aids because they contain a huge combination of sound, 
text and videos where students can comment and get direct remedial 
feedback. 
c. Characteristics of Social Media 
The rise of social media sites that emerged benefited many 
people from various parts of the world to interact easily and at a low 
cost rather than using a telephone. Another positive impact of the 
existence of social networking sites is the acceleration of information 
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dissemination. But there are also impacts negative from social media, 
namely the reduction of direct or face-to-face interpersonal 
interactions, the emergence of overdose addiction, and ethical and 
legal issues because the content violates moral, privacy and 
regulations. In his article entitled "User of the World, Unite! The 
Challenges and Opportunities of Social Media, "in Business Horizons 
Magazine (2010) Andreas M Kaplan and Michael Haenlein classify 
existing types of social media based on the characteristics of their use. 
According to them, basically social media can be divided into 
six types, they are:  
a. First, a collaborative website project, where the user is allowed to 
be able to change, add, or discard the content contained on the 
website, such as Wikipedia. 
b. Second, blogs and microblogs, where users get freedom in 
expressing something on the blog, such as feelings, experiences, 
statements, to criticism of something, such as Twitter. 
c. Third, content or content, where users on this website share 
multimedia content, such as e-books, videos, photos, images, etc. 
such as Instagram and Youtube. 
d. Fourth, social networking sites, where users get permission to 
connect by making information that is personal, group or social 
so that it can be connected or accessed by other people, such as 
Facebook. 
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e. Fifth, the virtual game world, where users through 3D 
applications can appear in the form of avatars as desired and 
then interact with other people who take the form of avatars as 
well as in the real world, such as online games. 
f. Sixth, virtual social world, is an application in the form of a 
virtual world that gives users the opportunity to live and live in 
a virtual world to interact with others. This virtual social world 
is not much different from the virtual game world, but is more 
freely related to various aspects of life, such as Second Life. 
According to the above content of social media, the 
characteristics of social media are as follow: 
1. The content submitted is shared with many people and not 
limited to one particular person; 
2. The contents of the message appear without going through a 
gatekeeper and there is no gate inhibitor; 
1. The contents are submitted online and directly; 
2. Content can be received online in a faster time and can also 
delayed acceptance depends on the time of the 
interactiondetermined by the user; 
3. Social media makes its users as creators and actors 
4. allows himself to actualize himself; 
5. In social media content there are a number of functional aspects 
such as identity, conversation (interaction), sharing (sharing), 
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presence (exist), relationships (relationships), reputation 
(status) and groups (groups). 
Inevitably, social media in media development has take forms 
that rival conventional or traditional media, such as television, radio, 
or print media. This advantage can occur because social media does 
not require a lot of labor, large capital, and is not bound by massive 
production infrastructure facilities such as offices, buildings and other 
coverage devices. 
d. Types of Social Media 
1) Social Media Sharing Video Application (Video Sharing) 
Video sharing applications are certainly very effective 
for disseminating various government programs. The program 
can be in the form of visits or meetings on the ground, 
government statements, public discussions about a policy, as 
well as various efforts and struggles of the government to 
implement trade programs. 
In addition, of course before the deployment, a video 
requires a verification stage according to the applicable 
standard. On the contrary, the government also needs to 
examine, foster and supervise videos that are scattered in the 
community related to government trade programs. So far, from 
a variety of video sharing applications in circulation there are at 
least three programs that need to be considered, related to the 
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number of users and communities that have been created by 
them namely YouTube, Vimeo and DailyMotion. 
2) Microblog Social Media Application 
The microblog application is the easiest to use among 
other social media programs. The supporting devices don't have 
to bother using smartphones, just by installing the application 
and the internet network. This application is the most popular 
in Indonesia after Facebook. There are two applications that are 
quite prominent in Indonesian society, namely Twitter and 
Tumblr. 
3) Social Media Application Sharing Social Network 
There are at least three applications sharing a prominent 
social network and many users in Indonesia, especially for this 
type. Namely Facebook, Google Plus, and Path. Each of them 
has its own advantages and disadvantages. But in general, 
many social media experts recommend that you do not use this 
application to share social activities if it involves work or 
things related to the profession (work). This application 
according to them is more appropriate to be used for more 
casual and personal affairs, family, friends, relatives, 
gatherings to social gathering. 
However, due to its extensive use, many organizations 
and even government agencies create this application account 
53 
 
 
to launch its program, mission and vision. Even so, in order to 
be more familiar with user segmentation and character of this 
application, the application of language and display of content 
to be distributed must also be more relaxed, intimate, 
accompanied by examples of field events. Even better if 
accompanied by photos or infographics. 
4) Professional Network Sharing Application 
Users of professional network sharing applications 
generally consist of academics, students of researchers, 
government employees and observers. In other words, they are 
among the Indonesian middle class who are very influential in 
forming public opinion. Therefore, this type of application is 
very suitable for popularizing and disseminating trade missions 
which require a lot of material review and things that require 
data details. It is also effective for disseminating and 
disseminating legislation or other regulations. A number of 
professional network applications that are quite popular in 
Indonesia include LinkedIn, Scribd and Slideshare. 
5) Photo Sharing Application 
The photo sharing network application is very popular 
for the people of Indonesia. According to its character, this 
application spreads more social communication material that is 
more relaxed, not serious, sometimes contains many strange, 
54 
 
 
exotic, funny, and even scary elements. Therefore, the spread 
of government programs is also effective through this 
application. Of course, the material disseminated must also 
adjust the character of this application. The material can be in 
the form of a trade mission visit to a unique, exotic, market or 
trading area. Some applications that are quite popular in 
Indonesia include Pinterest, Picasa, Flickr and Instagram. 
e. Social Media Approach for Teaching  Writing 
Writing is an extremely complex cognitive activity, which 
requires the control of several variables.  It includes control of 
content, sentence, structure, vocabulary,   spelling and mechanics.  
As writing involves many controlling aspects, it is understandable 
that the students may have difficulties in writing. The difficulties 
are found when the students generate and organize ideas and also 
translate the ideas into a readable text. It can be caused by 
gathering idea, feeling, knowledge, information, fact, and 
imagination to produce a good writing that is not an easy work to 
do.  In addition, many students make some mistakes in producing 
texts. It is obvious that writing involves a thinking process in the 
whole time of its process. 
Research conducted in these settings suggests that use of 
social media can help writers to sharpen their messages in response 
to comments and feedback from others and develop their identities 
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as authentic writers (e.g., Lam, 2004; Black, 2008). A concrete 
example of this is Lam's (2004) investigation of two Chinese 
adolescent immigrants, who struggled in their interactions with 
English speaking peers at school, yet were able to develop their 
English speaking skills and confidence through interacting in 
English with peers of Chinese descent. Both students constructed 
their unique online identities as multilingual writers in online 
discussion communities.  
Similarly, Black (2008) explored young English learners' 
participation in fanfiction.net, a public online forum that many 
adolescents and adults use as a platform to share their fictional 
writing related to popular books, cartoons, comics, games, or 
movies. The three English language learners examined in Black's 
study developed writing and collaboration skills through 
composing texts in the fanfiction forums and discussing feedback 
with global audiences. These L2 writers also developed a strong 
sense of audience and authorship, strengthening their identities as 
popular multiliterate writers. Both Lam's and Black's studies 
suggest that online environments can provide opportunities for 
practicing writing in diverse genres, and enable processes of 
meaning making and identity development that transcend 
geographic, linguistic, and cultural boundaries. 
Writing via social media is potentially especially beneficial 
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for L2 learners because these tools can provide students with 
communicative opportunities to practice their English writing in 
authentic and motivating ways. For example, in examining the use 
of blogs in a university L2 English composition class, Bloch 
(2007) describes how a Somali immigrant student used blogs to 
bridge his vernacular spoken English with a more academic form 
of written English. Writing on the class blog, the student freely and 
critically voiced his thoughts and reflected on his readings, and 
interacted with peers in expressing disagreement with their 
arguments, demonstrating an impressive degree of reflection and 
thinking in his writing.  
Bloch's conclusions were further corroborated by Sun and 
Chang (2012), who argued that as a genre of informal writing, 
blogging can help L2 learners bridge the gap between their home 
language and academic English through the process of composing 
and interacting with peers and teachers. Using a mixed methods 
approach, the study by Sun and Chang (2012) examined seven L2 
graduate students' interaction and collaboration in a blogging 
environment. Sun and Chang illustrated how blogging served as a 
forum for L2 writers to practice different forms of academic 
writing, to construct knowledge about academic writing, to reflect 
on language learning skills, and to establish a learning community 
through multiple methods of online social support. 
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In this research, the researcher is intended to describe the 
use of social media approach by the English teacher of MAN 
Purwodadi in teaching writing. 
f. The Effect of Online Writing Practice 
Online writing has been an attractive topic and many 
researchers have carried out studies on it. Kuo (2008) pointed out 
that online writing had some helpful tools such as access to a 
dictionary, and concordancer to assist L2 writers to revise and edit 
their work. Peer preview and online interactions enabled L2 writers 
to reflect on their own practice. Writing guidance highlighted the 
information and increased input. Amos (2011) added that online 
writing had more advantages. For example, an online audience 
makes students aware of who they are communicating with. 
Students could keep their own e-portfolio, edit, publish, and access 
to enhance their self-study in the online writing environment. Qian 
and McCormick (2014) found that university students from the UK 
or Western Europe participated in a forum by both actively 
contributing to the content of the forum and passively digesting the 
content from the forum. The study also concluded that more 
students only passively read the content from the forum rather than 
contributing to the forum. Students wanted to join the forum to ask 
for support or offer support. In addition, students shared learning 
experiences, resources, and difficulties, as well as achievements. 
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Many studies (Kuo, 2008; Miyazoe & Anderson, 2010; 
Shih, 2011) have investigated the effects of online writing practice. 
Miyazoe and Anderson (2010) examined the effectiveness of three 
online platforms: forums, blogs and wikis. The participants were 
61 students fromthree different intact classes at a university in 
Japan. Students had face-to-face classes for 15 weeks. Then they 
were asked to participate in forums for topic discussions, blogs for 
free writing and wikis for collaborative translation from English 
into Japanese. The study used three research tools: questionnaire, 
interviews and students‟ writing. The results showed that students 
perceived that blended learning created an advantageous 
environment. Students developed more critical thinking in the 
online forum. However, the study did not measure whether blended 
learning improved students‟ writing proficiency with regard to 
language complexity, fluency and accuracy. Passig and Schwartz 
(2007) compared online collaborative writing with face-to-face 
writing. GROOVE tools were used as a learning platform for 
graduate students in Israel. Participants were 42 students divided 
into two teams. Each team was subdivided into 10 groups. Each 
group had to write one online collaborative article and one article 
through face-to-face collaboration. Students were supplied with the 
articles and other resources for both online and face-to-face 
activities. The online collaborative article was analysed and 
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compared with the face-to-face one. The results showed that the 
online collaborative articles were better in terms of organization of 
the article, with clearer and more complex language, with more 
coherence and more focus on the arguments. The study also found 
that the online groups were more advanced in brainstorming, 
negotiating, crystallizing, and formulating stages. They supposed 
that students could see the text better in the online environment and 
engage in more discussion. The online groups also created more 
drafts than the face-to-face group, which explained why the online 
groups had better final writing drafts than the face-toface group. 
However, this study employed human raters who might not be 
sufficiently objective. Similarly, Shih (2011) examined blended 
teaching with traditional classes and a Facebook platform. The 
participants were 23 university students at a university, divided 
into 6 groups, depending on their English level on Facebook. For 
the first eight weeks, students studied English writing in the class 
and from Week 9 to Week 16, students were asked to write an 
essay each week on Facebook. The study employed a pre-writing 
test in Week 2 and a postwriting test in Week 17, a questionnaire a 
post-interview and the instructor‟s reflection. The results showed 
that students‟ writing improved significantly in terms of content, 
vocabulary, structure, organization and genre. It was interesting 
that the group with the lowest score in the pre-test made the most 
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progress. Students appreciated the combined course because they 
could get peer assessment and they could exchange their opinions. 
Students reported that they could improve their writing by reading 
their peers‟ essays. However, peer corrections were sometimes not 
correct. The instructor was overloaded with work and was under a 
time constraint. Although the findings showed that students 
advanced in their writing proficiency,the study combined both pen-
and-paper writing and online writing at the same time; therefore, it 
was impossible to identify what it was that resulted in increased 
student writing proficiency.  
Different authors have tried to compare Facebook with 
other environments as a writing platform (Dizon, 2016; S. Wang & 
Camilla, 2014; Yen, Hou, & Chang, 2015). Dizon (2016) 
compared the effects of writing on closed Facebook groups and 
those with pen-and-paper. Participants were 30 EFL university 
students in Japan who were divided into two groups: an 
experimental group (n = 16) and a control group (n = 15). Students 
had three 90-minute English classes per week for 15 weeks. In 
addition to the three ninety-minute English lessons in class, the 
students also had two free writing lessons for 15 weeks. The 
experimental group had free writing on Facebook, taught by the 
researcher, while the other two classes were taught by other 
teachers, using pen-and-paper. During the writing process, students 
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were not allowed to use dictionaries, textbooks, or any other 
writing aids. The study employed a pre-test, a mid-test and a post-
test to measure the lexical richness, accuracy and fluency of the 
students‟ writing. The results indicated that the experimental group 
were more fluent in their L2 writing than the control group but 
neither group made any significant advance in lexical complexity 
and accuracy. The study concluded that Facebook could be an 
alternative environment for practicing writing. Similarly, Yen et al. 
(2015) investigated the effects on students‟ speaking and writing of 
online asynchronous discussions on closed Facebook groups and 
synchronous discussions via Skype. Participants were 42 college 
students learning English conversation in Taiwan. The study used a 
pre-test and a post-test to measure the effects of the discussions on 
speaking, and writing. First, students had lectures in the classroom 
for two weeks to learn some vocabulary for on line discussions. 
After that students were divided into teams of 5 - 6 students with 
one leader. Students were asked to discuss first using text chat on 
Facebook and then on Skype via synchronous calls. Finally, a 
questionnaire was used to explore students‟ attitudes about the 
course. The results showed that the post-test scores of speaking and 
writing were significantly better than the pre-test ones. The authors 
explained that active participation in role-play contributed to 
students‟ progress. The study also found correlations between the 
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level of participation and students‟ score in writing but not for 
speaking. The study also found a correlation between scores for 
speaking and writing. Students reported that peer correction and 
self-correction enabled them to learn to speak and write better and 
they had a positive attitude towards learning; however, some 
students expressed that they did not understand their friends very 
well because their peers were better at English and used difficult 
words. However, the study did not clarify whether online 
discussion on the Facebook wall or synchronous calls onSkype led 
to students‟ progress in speaking and writing or a combination of 
these two activities. S. Wang and Camilla (2014) also examined 
the effect on students‟ writing of online discussions in a closed 
Facebook group. Eighteen Chinese intermediate students at a 
university in the USA were divided into two groups: a control 
group and an experimental group. The experimental group was put 
in the closed Facebook group to post their writing for discussion 
for 16 weeks, while the control group did not have any treatment. 
The study employed pre-test, mid-term test and post-test to 
measure differences in students‟ writing between the control group 
and the experimental group. Besides, a pre-survey and post-survey 
were used to explore students‟ experiences of discussing online. 
The results showed that students in the experimental group could 
write more Chinese characters compared to students in the control 
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groups in the midterm test and post-test. However, the quality of 
the writing did not improve significantly. The survey results 
showed that students had positive attitudes towards writing on 
Facebook.  
To sum up, Shih (2011), Miyazoe and Anderson (2010) and 
Passig and Schwartz (2007) found that online writing could 
improve students‟ writing in terms of vocabulary, accuracy and 
language complexity. In addition, Shih (2011) also found students 
could exchange their opinions and get peer feedback. However, 
Dizon (2016) and S. Wang and Camilla (2014) found that online 
writing on Facebook only improved students‟ writing in terms of 
fluency, but not for complexity and accuracy. Yen et al. (2015) 
reported that a combination of online writing on Facebook and 
Skype discussions were found to improve students‟ speaking and 
listening significantly. 
B. Previous Related Research 
Withregardtotheconceptualframeworkstatedabove,theprevious 
realated research that are relevant to this current research are as follow:  
The first previous related research is conducted by Thinh Van Le 
(2018) entitled Social Media in Learning English in Vietnam. In this study, 
it was examined high school students use of and beliefs about technology, 
especially social media, in learning English, and then it was delivered a 
six-week online course to investigate students experiences. This study also 
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investigated the effects of the online course on students engagement with 
language learning. The study participants were 204 Grade 10 students for 
the questionnaire part. After that, seventeen students took part in the online 
course. The course also involved pre-course and post-course interviews 
and pre-and post-course tests exploring their experiences in the course as 
well as the effects of online learning. The results showed that many of the 
students used social media for both social and educational purposes. They 
shared materials, joined online groups for discussions, and accessed online 
materials for self-study outside the classroom, such as listening to videos, 
and participating in free and commercial online courses. 
The second previous related research is by Norah Hussain Banafi 
(2017) entitled Explore Ways of Using Social Media Platforms in Teaching 
English Language: Literature Review. This paper examined the main social 
media applications that suite teaching English and explain how English 
teachers can use them in the language field. The data of this paper is based on 
reviewing journals and books that are related to social media and help English 
teachers to find out what social media can use for teaching English effectively. 
It's reviewing new ways of teaching and learning English language as a 
foreign language which certainly assess improving students' language skills 
through social media. Really, social media is an urgent need for providing 
teachers with the latest methods in teaching English. 
The third previous related research is by Voyce Li (2017) entitled 
Social Media in English Language Teaching and Learning. This study first 
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shares our case of using social media in English language teaching and 
secondly, explores students use of social media for English learning and the 
relationships between six possible frequent learning activities through social 
media. In this case, YouTube, Blogs, Forums and Wikis have been widely 
used in teaching. The findings, with a sample (N=122) of 16.5% of 
respondents, revealed that YouTube (M=3.65, SD=1.33) is the most 
prominent tool being used both daily and weekly, and Wikis (M=2.52, 
SD=1.42) were mainly used on a weekly basis. As the unofficial learning 
tools, Facebook (M=2.60, SD=1.62) and WhatsApp (M=2.40, SD=1.68) could 
possibly reflect students preference of tools for English learning. Apart from 
that, the most frequent activities through social media among six were 
required (M=3.97, SD=1.05) and nonrequired (M=4.15, SD=0.88) course-
related materials acquisitions in terms of constructive informal learning. 
Students were found to favor using social media with classmates (M=3.62, 
SD=1.20) over teachers (M=2.76, SD=1.26); in other words, those platforms 
induce more student-student than student-teacher interactions. Moreover, the 
high correlation (r=.804, p<.01) between students‟sharing with and obtaining 
materials from each other tocomplete assignments explains a high connection 
of socialexchange activities among students. Educators are advisedwhile 
endeavoring to promote knowledge sharing in termsof collaborative learning, 
simultaneously, to raise studentsawareness of academic integrity and also 
provide propertraining. 
The last previous related research is by Amin Ali Al Mubarak (2016) 
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entitled Learning English as a Second Language through Social Media: Saudi 
Arabian Tertiary Context. This paper aims to identify the role of social media 
in learning English as a second language among Saudi Arabian students. Four 
year students majoring B A in English at Al Ardh college of Science and Arts 
for girls in Jazan University were identified as the participants of this study. 
The instrument of this study is a comprehensive questionnaire, which is 
constructed in order to explore the studentsperceptions and attitudes on using 
social media for English language learning. It is found that majority of the 
participants use social media to enhance their communication skills. 
Moreover, the result revealed that collaborative learning that are embedded in 
a social media may help improve learning activities which in turn leads to the 
success of learning English as a second language. Apart from that, some of the 
problems encountered when using social media and combined group work in 
the learning and teaching of English as a second language at Tertiary level are 
also highlighted. Most importantly, the students agreed that social media has 
by and large affected in their English language learning skills. 
Compared to the previous related research above, the current research 
has the same topic of the application of social media in teaching and learning 
process, particularly in teaching English as foreign language. However, this 
current research has different data and discussion from those previous 
research, which is the use of social media in teaching writing by the English 
teacher in MAN 1 Grobogan Purwodadi. The discussion on the use of social 
media in teaching writing includes the curriculum, objectives, lesson plan, and 
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material of teaching writing. In addition, this research also discuss the opinion 
of students toward the use of social media in teaching writing conducted by 
the English teacher and the advantages and disadvantages found on the use of 
social media by the English teacher in teaching writing. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter presents the methodology of this research. It consists of the 
type of the study and design, procedures that were used to collect the data and 
how the data were collected and analyzed. 
 
A. Research Type and Design 
Research design refers to the strategy to integrate the different 
components of research projects in cohesive and coherence way. Some 
experts have different opinion about what is mean by research design. 
According to Creswell (2009:3), research design is plans and the procedures 
for research to detailed methods of data collection and analysis. 
The function of a research design is to ensure that the evidence obtain 
enables us to answer the initial question as unambiguously as possible. In this 
research, the writer used qualitative approach because this study focuses on 
the analysis or interpretation of the written material in context. Materials can 
include textbooks, newspapers, magazines, papers, films, manuscripts, 
articles, etc. The material of this study focused on the use of social media in 
the process of English teaching writing by the English teacher at MAN 1 
Grobogan Purwodadi. Ary (2010:424) states that the qualitative inquirer deals 
with data that are in the form of words or pictures rather than numbers and 
statistics. 
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Sheman and Webb (1988) assume that qualitative research is concerned 
with meaning as they appear to, or are achieved by persons in lived social 
situations. Meanwhile, Bogdan and Biklen (1982) state that qualitative 
research is descriptive which the data is collected in the form of words or 
pictures rather than numbers. Data in the form of quotes from documents, 
field notes, and interviews or excerpts from videotapes, audiotapes, or 
electronic communications are used to present the findings of the study. 
This research employed descriptive qualitative research. Descriptive 
method is a method, which is employed to collect and analyze data, and draw 
conclusion of the analyzed data. As stated by Creswell (1994:171). 
Descriptive method is collecting the qualitative data, analyzing them, and 
writing result. This research also belongs to the qualitative research.As stated 
by Creswell (1998:15). Qualitative research is an inquiry process of 
understanding based on distinct methodological traditions of inquiry that 
explore a social or human problem. The researcher builds a complex, holistic 
picture, analyzes words, report detailed views of informants, and conducts the 
study in a natural setting. 
The location of this research was MAN 1 Grobogan Purwodadi. The 
sources of the data are events, informants, and documents. The data were 
collected through observation, interview, and document analysis. In analyzing 
the data, the researcher used flow model analysis including reducing the data, 
presenting the data, and drawing conclusion. It focused on the use of social 
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media in the teaching writing by the English teacher at MAN 1 Grobogan 
Purwodadi. 
 
B. Research Setting and Time 
The setting of the research consist of location and time in which the 
reseracher conduct the research. The research setting is explained boardly as 
follow: 
a. The Location of the Research 
This research was conducted inMAN 1 Grobogan Purwodadi, 
located in Jl. Pangeran Diponegoro No 22, Simpang Utara, Purwodadi. 
The school is selected since there is a phenomenon in this school 
that the English teachers have applied some social media in teaching 
writing. The social media approach used by the teacher has able to 
improve the writing skill of the students and increase their motivation in 
learning English. By using this social media, students are able to find 
various material for writing and share their work to teachers and others 
friends in the social media such as Microblogging like Twitter or Tumblr. 
Sharing the works makes the students try to present their best product of 
writing as it will be read by others in the social media. 
b. The Time of the Research 
Time is an important element of any research design, and here the 
researcher was conducted the research on August to September 2019. This 
research was held during the English teaching and learning process and 
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extracurricular activity of English. The schedule was adjusted with the 
time table of the program. The classroom observation was done in five 
times on August to September 2019. 
 
C. Subject of the Research 
Research subject is an individual who participates in the research 
study is someone from whom data are collected.Subjects in a study are 
required to get the needed information. Lodico et.al (2006: 266) revealed. 
Depending on the types of questions asked, the researcher will want to select 
the subjects so that they will be able to provide the key information essential 
for the study. It means that in qualitative research, the researchers select their 
subject based on the subjects knowledge which is capable to answer the 
question. 
In this research, the subjects or informants were the English teacher 
who used social media in teaching writing and students of MAN 1 Grobogan 
Purwodadi grade MIPA 4. The classes were selected by using purposive 
sampling technique, which analyzes the data based on the problem statements 
attempts to find out. Cresswell (1994: 11) states that: 
“In qualitative method (or approaches) the human and social sciences 
offer several traditions. These traditions may be method types for data 
collection, analysis, and reporting writing, or overall design that 
include all phases in the research process”. 
 
In line with the definition above, Sutopo (2002) also states that in the 
purposive sampling, a researcher has a tendency to choose the informant 
based on the position of certain access that is considered having information 
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related to the problem statement and believable to be the source of data. The 
source of data here is not as a source of data that represents the population but 
more represent the information needed. 
One English language teacher and 10 students of the tenth grade from 
the selected school participated in this research. The teacher was selected 
based on accessibility (Kvale, 1996: 26), the English teacher who applied 
social media in the teaching and learning writing of English. 
The initial plan was to conduct this research with the tenth grade of 
English class of the school, in accordance with the policy of conducting 
research in the classrooms (not to conduct research in examination classes). 
However, there were only 10 students taken as the respondent of the research 
who participated in the interview (from X MIPA 4) and the research design 
required the English teacher who used the social media approach for the 
observation sessions. The school principal relented on the issue when the 
researcher explained the unobtrusive nature of the research. The teacher was 
indirectly involved in the research through observation sessions. 
Tenstudents from the tenth grade (from X MIPA 4) taught by using 
social media, were directly involved in the research through focus group 
interviews. They became interviewees by volunteering to participate in the 
interviews at the suggestion of their teachers (the teacher who were 
observed). The teacher helped in selecting students who were not reticent by 
giving the researcher a list of more than ten names from grade X MIPA 4. 
The researcher then approached the listed students and invited them to 
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participate. The first ten volunteers from grade X MIPA 4 formed the focus 
group participants of the research, and were aged from 13 to 14. 
a. Source of Data 
The  source  of  data  in  the  study is  subjects  from  which  the  data  
can  be obtained (Arikunto, 2010: 129).The primary data of this research was 
about the phenomena of the used of social media by the English teacher in 
teaching writing, students opinion on the teacher approach in teaching 
writing, which is by using social media. The data wasobtained from the 
classroom observations, interview with theEnglish teacher and students.  
In this research, some supporting instruments were used to help 
theresearcher to collect and analyze the data. The supporting instruments 
areobservation sheet, documentation, and interview guide. The observation 
sheet was used by the researcher to observe the situation in theteaching and 
learning process in the classroom which was done five times fromAugust 
toSeptember 2019. The observation sheet consisted of five columns. The 
documentation was taken from the teaching and learning process in the 
classroom of grade X MIPA 4. Andthe interview guide was used by the 
researcher to collect the information on the social media approach used by the 
English teacher in teaching writing. It wasadministered to the English teacher 
and students of the tenth grade MIPA 4 taught by using social media. 
The interview guide consisted of several questions and was conducted 
in Bahasa Indonesia in order to avoid the misunderstanding due to possible 
interpretation. The questions wereadministered to the students and consisted 
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of ten questions which were used to obtain information of the students‟ 
opinion or impression of the teacher‟s approach of social media in the 
teaching and learningof English writing in the classroomand the advantages 
and disadvantages on the use of social media by the English teacher in 
teaching writing. 
Other supporting data are the instruments used in the teaching and 
learning process such as multimedia, tools, guidance book, teacher book, 
student‟s book, game, teaching media, etc. 
 
E. Techniques of Data Collection 
This research design a research procedure to obtain the final result 
which covers the steps from collecting the data analysis to conduct the 
research. According to Cresswell (1994: 148). The data collection step 
involve (a) setting the boundaries for the study, (b) collecting the information 
through observations, interviews, documents, and visual materials, and (c) 
establishing the protocol for recording information. It means that in data 
collection, the three steps used to collect the information are observation, 
interview, documentation and visual materials, and deciding the protocol of 
information record. 
The techniques in collecting data that used in this research are: 
1. Observation 
The researcher observed the teaching and learning activities in 
English subject of MAN 1 Grobogan Purwodadi in the classroom. The 
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observation sheet was used by the researcher to observe the situation in 
theteaching and learning process in the classroom which was done done 
five times fromAugust toSeptember 2019. The classroom observed was 
grade X MIPA 4 who taught by using social media. The focus of 
observation was in the teaching and learning process of writing using 
social media. 
2. Interview 
In-depth interview is a technique of data collection that is based on 
an intensive conversation with a specific purpose. Interviews were 
conducted to obtain information regarding the various issues raised in the 
research. The researcher interviewed the English teacher who teach 
English subject in MAN 1 Grobogan Purwodadi using social media in 
teaching writingto get the data regardless of the implementation of the 
social media by the English teacher including syllabus, objective, material, 
media, and evaluation in teaching writing. Besides, the researcher also 
conducted an interview to the students to get their opinion on the teacher‟s 
approach of teaching writing, which is by using social media and the 
advantages and disadvantages on the use of social media by the English 
teacher in teaching writing. 
3. Documentation 
Documentation is constructed from word „document‟ that means 
something either written or film which researcher does not prepare before 
or researcher does not take a role (Maleong, 2004: 161).  This technique 
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was used by the researcher to support the data collection from interview 
and observation. This method was to collect the data of the students‟ list, 
curriculum, syllabus, lesson plan, and material used by the English teacher 
in teaching writing. 
 
F. Data Analysis Technique 
Data analysis is the review process, sorting, and grouping data in order 
to formulate working hypotheses and lifted it into conclusion or theories in 
the research findings, (Bakri, 2003: 162).Techniques in collecting the data in 
this research is qualitative method. In qualitative method, the researcher used 
observational and non-observational techniques. Observational techniques 
consist of observation while non-observational techniques consist of 
interviews and document analysis. The results of the observation and 
interview are in the form of field notes. The result of qualitative data is 
analyzed in three stages namely the data reduction, data presentation/data 
display, and conclusion drawing. 
The data in this research were analyzed by using a descriptive study. It 
is based on the fact that researcher has made limitation of the research before 
conducting the research. This research is limited on the social media based 
approach implemented by the English teacher in teaching writing at MAN 1 
Grobogan Purwodadi in the academic year of 2019/ 2020 and the data 
analysis was taken from the students of the tenth grades. 
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According to Miles and Huberman (1984: 21-23) The data analysis 
consistsof three streams of activity, they are data reduction, data display, and 
drawing conclusion or verification. Then, the researcher adopted the 
framework of techniques of data analysis developed by Miles and Huberman 
with the description as below: 
1. Data Reduction 
According Moleong (2000: 190) data reduction is the process of 
making summary from the main point, arranging it and categorizing it 
based on its classification. Based on Miles (1994: 10) Data reduction is the 
process of selecting, focusing, and transforming the data that appear in 
written-up field notes or transcriptions. Thus, it is very important for the 
researcher to reduce the data in getting clear image and to make it easier in 
analyzing the data since there are many data taken in the research. 
Categorizes the data taken from the observation, documentation 
and interview. The observation sheet was used by the researcher to 
observe the situation in theteaching and learning process of writing in the 
classroom. The documentation was used to make documentation or 
analyze document in the teaching and learning process in the classroom 
including students‟ list, curriculum, syllabus, lesson plan, and teaching 
material. Then, the interview guide was used by the researcher to collect 
information aboutthe implementation of social media by the English 
teacher in teaching writing at MAN 1 Grobogan Purwodadi in the 
academic year of 2019/ 2020. It wasadministered to the English teacher 
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and students of the tenth grade MIPA 4. The interview guideline consisted 
of several questions and was conducted in Bahasa Indonesia in order to 
avoid the misunderstanding due to possible interpretation. 
In this step, the researcher took sampling of the target students 
consists of10 students taken from the tenth grade (from X MIPA 4) taught 
by using social media.  
2. Data Display 
After reducing the data, the researcher displayed the data. In this 
step, the researcher described and discussed the finding of the research in 
the form of systematic classification. Therefore, it was carried out to be 
understood and to be analyzed. In this step, the researcher tried to classify 
and broke down the data and information which have been obtained and 
classified in order to analyze the data in a specific way and concern as the 
research in planned. 
Presentation of data is an arranged information which gives 
occasions to get conclusion and do an action. This step is effort to 
rearrange and to reintegrate all of data collection from research‟s field. 
The data is data that has been selected, shorted, and coded in the step of 
reduction of data. The presentation of data is done by arranging the 
information systematically in a description form that explains about the 
researcher‟s conclusion.  The researcher‟s conclusion is in a logical and 
systematical sentence so that it can be understood by reader.   
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1. Conclusion of data (verification of data) 
In this step, firstly, researcher makes a formulation of propositions 
related with the logical principal, becoming the proposition as the finding 
of research, and then doing so deep analysis to the data for times. For the 
next step, the researcher reports his or her research finding in detail that 
shows the new finding different with the other research. Base on the 
explanation above, it can be drawn as the diagram below: 
 
 
 
 
 
 
 
Diagrams 3.1 
Data Analysis of Interactive Model from Miles and Huberman (1994) 
 
G. The Trustworthiness of the data 
To get the validity and reliability of the research, the researcher used 
triangulation. Setiyadi (2006:31) defines triangulation as the combination of 
two methods or more in collecting the data, to enrich the data and to make 
conclusion accurately. 
Collecting of data 
Conclusion of data 
verification 
Reduction of 
data 
Presentation of data 
78 
 
 
According Lexy, (2000:178), triangulation is a technique of examining 
the trustworthiness of data by using something excluding the data to check or 
to compare the data. Denzin in Lexy (2000: 178) divides triangulation into 
four kinds, they are; triangulation by using sources, triangulation by using 
methods, triangulation by using investigator, and triangulation by using 
theories. The explanations will be present below: 
1) Triangulation by using the resources means that the researcher will 
compare and check the credibility of information found in the observation 
with the data of interview and compare it with the related documents. 
2) Triangulation by using method means that the researcher will check the 
credibility the data of the research and the data resources by using several 
data collection techniques and analyze them by the same method.  
3) What means triangulation by using investigator is that the researcher will 
recheckthe credibility of his data by his own research or other researcher. 
4) The last techniques used in triangulation by using theory. It is a technique 
of examining data by finding standard of comparison from an analysis 
explanation as a supporting data to get a valid evidence of the research 
result. 
In this research, the researcher used triangulation of method. It was 
done by comparing the data taken from observation held during teaching and 
learning process and the data from interview.In validating the data, the 
researcher observes the process of the teaching learning process, while also 
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observe the problems appeared, the researcher did the crosschecking by 
comparing them to the data of interviews. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
In this chapter, the researcher presents the result of the research based on 
the observation, interview, and document study conducted in the field of study. 
The subject of this research are the English teacher and students of the tenth grade 
of MAN Purwodadi. The purpose of the research is to describe the social media 
use in the process of teaching writing using the social media by the English 
teacher at MAN Purwodadi. 
 
A. Findings 
The researcher conducted the research in MAN 1 Grobogan Purwodadi 
for five monthsstarted from May until September 2019, begin with 
preliminary observation in the teaching and learning process of English in the 
classroom by the English teacher. Then, the researcher conducted the 
classroom observation and interview with the respondent from six times from 
August 16 to September 19, 2019. The first conducted research was 
observation in the classroom, the second was interview with the English 
teacher and the last was collecting documentation. The researcher conducted 
the research in the class for six timesbased on the schedule of the English 
subject, which is onTuesday and Friday. There were two class tenth grade 
such as tenth grade IPA and tenth grade IPS. The teacher taught the students 
on 6.45 a.m until 8.30 a.m. The teacher taught English lesson on Tuesday and 
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Friday. Teacher taught in tenth grade X IPA. Then, the teacher moved in tenth 
grade X IPS.  
Based on the result of interview and observation in MAN 1 Grobogan 
Purwodadi, the English teacher used social media in teaching writing skill at 
tenth grade students in the class. The social media used by teacher for teaching 
writing skill at the tenth grade students were Youtube, Instagram, and Email. 
The teacher used media to facilitate students‟ understand of material and to 
facilitate students‟ understand how to good writing English. Since writing skill 
is one of skills in the 6 English lesson. The writing skill was not easy to 
students. The students must creative in writing English. They must have many 
vocabularies and understand grammar pattern. Therefore, the teacher applies 
some media in teaching English especially in writing skill. The purpose of 
media was to stimulate the students more understand the material. This media 
is to develop knowledge and skill of students during learning process in the 
class. 
The use and choice of appropriate media is important things in 
reconditioning process of educational, because the use of media can make the 
students more interested in teaching and learning process. The teacher is also 
required to be more creative in giving explanationin each theme of the lesson 
with the use of appropriate media. One of the ways to make the students are 
interested in teaching English is by using media. It can help the students 
understand the materials given by the teacher easily in teaching English.  
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Media can be devided into three parts, audio, visual, and audiovisual. 
Visual media is term used to include teaching aids which depend on the use 
visual communication channel. Simulation of visual media fortunately give 
students result of teaching and learning more effective and efficient as good as 
possible as like re-remembering and knowing the material, according Levie 
and Lenzt in Nurul Jannah (2013: 192). Visual media are able to make easily 
understanding and unifying of remembering. 
Media is very helpful in teaching language learning. It helps the 
teachers motivate the students by bringing a slice of real life into the 
classroom and by presenting language in its more complete communicative 
context. Media also provide information such as cultural input which is 
impossible to be brought in classroom. 
The analysis is limited on the kinds of social media implemented in the 
teaching writing by the English teacher at MAN 1 Grobogan Purwodadi. 
Observation in this research also conducted to describe the process of English 
teaching writing using social media by the English teacher at MAN 1 
Grobogan. The documentation includes syllabus, lesson plan, and material 
used by the teacher in teaching writing using social media. 
The findings of the research on the social media used in teaching 
writing and the process of teaching writing using the social media is explained 
in detail in the following description: 
In teaching writing for the tenth grade students at MAN 1 Grobogan 
Purwodadi, the English teacher applied social media, they are Youtube, 
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Instagram, and Email. Based on the observation in the classroom, the social 
media that often used by the English teacher are Youtube and Instagram.  
The following are the description of the social media implemented in 
teaching writing: 
1. Teaching Writing by Using YouTube Videos 
There are many kinds of media which can be used in teaching 
learning process. One of them is short video got from internet that is called 
YouTube. YouTube is a very popular web video sharing site that lets 
anyone store short videos for private or public viewing (accessed from 
internet on Desember 4 2009). It provides a venue for sharing videos 
among friends and family as well as a showcase for new and experienced 
videographers.  
YouTube videos are one of the audio visual media. They are 
essential part of the overall experiences that we must help our students to 
cope with. They can be used by teachers and students whatever their 
emphasis of the syllabus they are following. YouTube videos make 
particularly powerful contribution to both the content and the process of 
language learning, especially to interest and motivation.  
They could be an appropriate instructional media because they 
could function as an outlining device combining the design of grid contrast 
or comparison tables. In addition, videos from YouTube can be useful to 
motivate the students in teaching learning process. 
84 
 
 
Based on observation conducted by the researcher in the teaching 
and learning process of the tenth grade at MAN 1 Grobogan Purwodadi, 
the English teacher used Social media Youtube in teaching writing. The 
activities were supported steps towards independent writing which aimed 
to solve the students‟ problem in writing. During observation, the writing 
genre being taught was the recount text. The list of learning activities in 
writing recount text using YouTube video in this research can be seen in 
the table 4.1. 
Table 4.1 The List of Teaching and Learning Activities Using YouTube 
Video 
No Activities Objectives 
1 Teacher asks the students about the 
YouTube video presented For 
example: The teacher presents the 
YouTube video, so ask the students 
to write their opinion according to 
the YouTube video 
To know the students 
understanding about 
the topic by 
watching YouTube 
video 
2 Students look the YouTube video 
and the students answer the 
questions: a. Can you tell me about 
your last holiday? b. Could you tell 
where did you go last holiday? 
To know the students 
understanding about 
the content of the 
YouTube video 
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No Activities Objectives 
3 Students find past tense words based 
on the YouTube video 
To know the students 
understanding about 
past tense 
4 Students make sentences using past 
tense 
To know the students 
understanding about 
the tenses 
5 Students find the meaning of the 
word based on the YouTube video 
To make the students 
know the meaning of 
the words 
6 Teacher gives worksheet to the 
students 
To make the students 
easy to write their 
paragraph 
7 Students work in group of four and 
the students write sentences based 
on the YouTube video 
To make the students 
easy to explore their 
ideas and to organize 
their ideas 
8 Students look at the YouTube video 
and the students mention the steps in 
making recount text 
To know the students 
understanding about 
the content 
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No Activities Objectives 
9 In group, students present their 
discussion in front of class based on 
recount video 
To be able to present 
their idea and to 
practice small 
discussion with 
others in group 
10 Others students give comment to the 
group in front of class which present 
their discussion related to YouTube 
video 
To be able to check 
their friend‟s work 
and to give their 
opinion of their 
presentation 
11 Teacher corrects the group on 
comment from other group and 
writes some incorrect vocabulary, 
structure, even organization of text 
accordance with video has been seen 
To know the 
materials and steps 
of procedure text and 
know the mistake in 
order the students do 
not make the same 
mistakes 
12 Students work in group to write 
paragraph of recount text goal, 
materials, and steps based on the 
YouTube video 
 
 
 
To know the students 
understanding about 
the generic structure 
of recount text and to 
make students easy 
to organized their 
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No Activities Objectives 
13 Individually students make outline 
based on table 1 (goal) table 2 
(materials) table 3 (steps) on the 
video has been watched 
To know the 
organization of 
writing recount 
(generic structure: 
goal, materials, and 
steps) 
14 The teacher shows other YouTube 
video about recount text “Holiday in 
Pattaya”, so ask the students to 
make recount text based on the 
YouTube video. By their own words 
To improve the 
students writing skill 
(individually) and 
the YouTube video 
make students easy 
to make a recount 
text 
15 Teacher review written recount text 
made by students (check on 
sentence pattern, spelling, 
punctuation, vocabulary, and 
content) 
To know the ideal 
writing (correct 
organization, good 
mechanical, logical 
content, appropriate 
vocabulary, and 
grammatically 
correct) 
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No Activities Objectives 
16 Students find difficult the difficult 
words based on the video of Holiday 
in Pattaya 
To improve students 
in using words 
17 Teacher asks some of the students to 
ask when they have difficulty 
To make students 
active in teaching 
learning process 
18 Teacher let the students choose the 
video they would like to see 
To make students 
pleasant with 
situation 
 
The following videos are some of the video that taken by the 
English teacher in teaching writing of recount text. 
Figure 4.1 Definition of Recount Text from Youtube 
 
Source: Youtube 
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Figure 4.2 Example of Recount Text Taken from Youtube 
 Source: Youtube 
Figure 4.3 Language Feature of Recount Text from Youtube 
  Source: Youtube 
Based on the above finding, it can be concluded that Using 
YouTube videos to teach English classes as supplementary material will 
provide learners with good understanding and knowledge of their 
lectures. In addition, it is likely to make the learning process more fun 
and meaningful. Furthermore, it gives students the opportunity to 
memorize their lessons more easily. 
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Based on the researcher‟s observation, it was found that (1) there 
were some students did non academic activities in the classroom; (2) 
some of the students did not finish the writing assignment during the 
lesson; (3) some students were active and creative to ask about the lesson 
what they do not understand; (4) some of the students were not active 
when the teacher asked them to do the task in front of the classroom; (5) 
it was difficult for the teacher to make students pleasant with the 
situation, however, the students enjoyed the learning. 
Based on the findings of social media implemented in the teaching 
writing by the English teacher at MAN 1 Grobogan Purwodadi, then, the 
researcher describes the process of teaching writing using social media by 
the English teacher. The process of teaching writing using social media 
can be described in detail as follow: 
a. The First Meeting  
The first meeting was conducted on Friday, August 23rd, 2019 
at 08.00 WIB in X MIPA 4 Classroom of MAN 1 Grobogan  
Purwodadi. The teacher taught the students and the researcher 
observed. The teaching and learning process consists of the following 
activities: 
1) Opening: At 08.10 WIB, the teacher turned on the computer and 
LCD. The teacher opened the file about grammar focus (past tense) 
and showed it through screen. The teacher started the meeting by 
greeting and checking the attendance list. The teacher said “Good 
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morning, students?” Students answered “Good morning”. Then, the 
teacher said “How are you today?” Students answered “I‟m fine 
and you?” The teacher answered “I‟m fine to, thanks”. Then, the 
teacher gave some questions (dealing with past tense) and 
explained about present tense. The teacher said “Okay, today we 
are going to talk about the past tense”. The teacher pointed out 
some of students to answer the question. “Okay, what did you do 
last night?” The student answered “I studied, Mam”. “Savitri, do 
you know about past tense?” “past tense menerangkan sesuatu 
yang terjadi pada waktu lampau”.  
2) Core Activity: In the core activity, there are steps as follow: 
a) Observing 
In step observing(introducing the topic), the teacher explained  
the material about recount text using Youtube media and step 
by step. The teacher asks the students for observing the video 
and instruction in making a recount text. The teacherexplained 
about past tense. At 08.45 WIB, the teacher gave students the 
example of past tense. The teacher discussed the English 
grammar focus (past tense). Next, the teacher showed a 
YouTube Video of a recount text. The students paid more 
attention when the teacher showed the YouTube Video of a 
recount text. 
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b) Questioning 
In step questioning(introducing the task), the teacher asks to the 
students about the material being discussed. The teacher asked 
to the students “Anak-anak siapa yang ingin maju? Nanti saya 
kasih nilai plus”. The teacher asked “What did you do last 
weekend?” The student answered “Last weekend I just stayed 
at home”. The teacher said “Okay, please write your 
sentences”.  
c) Experimenting  
In collecting information, the teacher asked the students to 
watch the YouTube video and asked them to find the past tense 
in the example of the recount text. 
d) Associating 
In associating, the teacher asked the students to make sentences 
by using past tense (individually) 
e) Communication 
In communication (language focus: analysis, practice) in 
analysis, the teacher with the students did corrections based on 
what they write. Here, the teacher and the students discussed 
and checked the answer. 
3) Closing: At 09.30 WIB, before ending the meeting, the teacher 
asked the students whether there was difficulty or not. “Any 
question?” The whole class said “No, Miss”. The teacher asked the 
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students “Are you happy now?” Students answered “Yes, I‟m 
happy”. The teacher gave homework to the students to make 
sentences using past tense. Before the students went home, the 
teacher asked the students to pray together. Then, the teacher said 
“See you next meeting”. The whole class said “See you Miss”.  
The summary of the teaching and learning process of writing 
using social media in the first meeting can be seen in the following 
table: 
Table 4.2 The Teaching Learning Process in the 1st Meeting 
NO Activity Process  Social Media 
1. Opening The teacher greet the 
students 
 
2 Observing The teacher introducing 
the topic and explain the 
material of recount text 
Youtube 
3. Questioning The teacher asked to the 
students about the 
material being discussed 
 
4. Experimenting  The teacher asked the 
students to watch 
Youtube video and to 
find past tense in the 
Youtube 
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example of recount text 
5.  Associating The teacher asked the 
students to make sentence 
by using past tense 
 
6.  Communiacation The teacher and the 
students discussed and 
checked the answer of the 
students‟ work 
 
7. Closing The teacher gave 
homework to the students 
to make sentence using 
past tense and closing the 
session 
 
 
Based on the observation of the first meeting, it can be 
concluded that the teacher explained the grammar about past tense. 
The teacher gave the example of past tense using Youtube social 
media and then asked the students to make sentences using past tense 
individually. In making sentences using past tense, some students 
understood how to make the right sentences. It means that they paid 
attention to the teacher‟s explanation about past tense. The teacher 
asked some of the students to write their sentences in front of the 
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classroom. After that, the teacher corrected the students‟ sentences. In 
the closing, the teacher gave the students homework to make sentence 
using past tense. 
b. The Second Meeting  
The second meeting was held on Tuesday, August 27th, 2019 
at 10.30-12.00 WIB in classroom of X MIPA 4 MAN 1 Grobogan 
Purwodadi. The activities are as follow: 
1) Opening: At 10.30 WIB, the bell rang. The students were entering 
to the class. In introduction, after all the students entered the X 
MIPA 4 class, the teacher checked the students‟ attendance. The 
teacher said “Good Afternoon, students?” Students answered 
“Good Afternoon”. Then, the teacher said “How are you today?” 
Students answered “I‟m fine and you?” the teacher answered “I‟m 
fine too, thanks”. Then, the teacher asked “Who is missing today?” 
one of the students answered “Nihil Miss”.  
2) Core activity: In the core activity, there are steps as follow: 
a) Observing  
At 10.40 WIB, the teacher checked the homework from the 
previous meeting. The teacher turned on the computer and 
LCD. The teacher opened the file of YouTube video about “My 
Last Vacation” and showed it through the screen. The teacher 
asked the students to watch the YouTube video. The teacher 
explained the goal, generic structure, and language features 
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ofrecount text using YouTube video. After that, the teacher 
showedabout “How to Make Recount Text” using Youtube 
video.  
b) Questioning 
In this questioning, the teacher asked the students “Kelompok 
siapa yang ingin menuliskan paragraph di papan tulis?”. 
c) Experimenting  
In collecting information (the cycle task; task), the teacher 
asked the students to make a group that consists of four or five 
members. Then, the teacher gave some task about past tense 
and to make a recount text by discussing the idea in group. 
d) Associating 
In this step, the teacher asked the students to make recount text 
based on the YouTube video by discussing it with group, they 
are goal, materials, and steps. 
e) Communication 
In this step, the teacher and the students discussed and checked 
the answers from their friends or from other groups. 
3) Closing: Before ending the meeting, the teacher asked the students 
whether there was difficulty or not. “Any question?” The whole 
class said “No, Miss”. The teacher made the summary and 
reflected about the lesson together with the students; that was about 
recount text. Then, the teacher gave homework related to the 
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recount textbefore closing the meeting. The teacher asked the 
students to make a recount text by giving the example shared in the 
Instagram. Finally, the teacher said “Thanks for your attention and 
see you”. The whole class said “See you miss”.  
The summary of the teaching and learning process of writing 
using social media in the second meeting can be seen in the following 
table: 
Table 4.3 The Teaching Learning Process in the 2nd Meeting 
NO Activity Process  Social Media 
1. Opening The teacher greet the 
students and checked the 
students‟ attendance list 
 
2 Observing The teacher checked the 
homework from the 
previous meeting and the 
teacher showed the file of 
Youtube video about “My 
Last Vacation”  
Youtube 
3. Questioning The teacher asked to the 
students about the group 
that wanted to write the 
sentence in the 
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whiteboard 
4. Experimenting  The teacher gave some 
task about past tense and 
to make a recount text by 
discussing the idea in 
group 
 
5.  Associating The teacher asked the 
students to make a 
recount text based on the 
Youtube video 
Youtube 
6.  Communiacation The teacher and the 
students discussed and 
checked the answer of the 
group 
 
7. Closing The teacher made 
summary of the lesson, 
gave homework related to 
the recount text before 
closing the meeting. The 
teacher shared the 
example of the recount 
text to the students using 
Instagram 
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Instagram 
 
Based on the observation in the second meeting, it can be 
concluded that the teacher began the lesson by showing YouTube 
video about how to make a recount text. The students watched the 
YouTube video. The use of YouTube video was helpful. That day, the 
teacher discussed the generic structure and language features of the 
recount text with the students and asked the students to make recount 
text based on the YouTube video. The teacher tried to use the 
YouTube video “how to make a recount text” as an example to get the 
students‟ idea. The teacher asked students what kind of materials were 
used on the YouTube video of “how to make a recount text”. The 
teacher wrote “mention materials how to make a recount text”. With 
the use of YouTube video, the students mentioned materials “how to 
make a recount text”. The teacher asked SV to come to the front of the 
class to mention the materials and the steps. The researcher felt that 
what the teacher did was an effective way to teach since the students 
could feel that they understood how to make procedure text in the 
teaching learning process. To check the students‟ understanding, the 
teacher asked them to make recount text individually by discussing it 
in groups. Students knew about recount text, how to choose words, and 
they could make correct sentences. In the closing, the teacher gave 
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example of recount text using Instagram and asked the students to 
make their own recount text as a homework. 
c. The Third Meeting  
The third meeting was held on Friday, August 30th, 2019 at 
08.00- 10.00 WIB in classroom of X MIPA 4 MAN 1 Grobogan 
Purwodadi. In that day, all of the students were present. At 08.00 WIB, 
the bell rang. After all the students entered X MIPA 4 class. The 
researcher as an observer and the teacher entered the X MIPA 4 class. 
The activities are as follow: 
1) Opening: The teacher turned on the computer and LCD. In 
introduction, after all the students entered the X MIPA 4 class, the 
teacher checked the students‟ attendance. The teacher said “Good 
Afternoon, students?” Students answered “Good Afternoon”. Then, 
the teacher said “How are you today?” Students answered “I‟m 
fine and you?” the teacher answered “I‟m fine too, thanks”. Then, 
the teacher asked “Who is missing today?” “ada yang tidak masuk 
hari ini?” Some of the students answers “ada yang ikut rapat osis 
Miss”. After finish checking the attendance list, the teacher began 
the lesson by preparing the LCD to play video from Youtube. 
2) Core activity: In this core activity, there are steps as follow: 
a) Observing 
The teacher showed the YouTube video of “How to write a 
Vacation Story”. The teacher asked the students to observe the 
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procedure to make a Vacation story in the Youtube video 
played by the teacher. 
b) Questioning 
In this step, the teacher gave some questions and explanation 
about the Vacation story. The teacher said “What did you do 
last vacation?” One of the student answered “I went to 
Kaliurang“. The teacher said “Do you still remember the 
materials to make a recount text?” Savitri answered “using past 
tense, Mam”. The teacher said “Good”. Next, the teacher 
played the YouTube video of “How to write a Vacation Story”.  
c) Experimenting  
The teacher asked the students to watch the YouTube video for 
one more time and watch the example of the recount text of a 
Vacation story. Then, the teacher gave the students a task to 
write a story about their last vacation or their memorable 
vacation. 
d) Associating 
The teacher asked the students to make a story about their last 
holiday text based on the YouTube video, made the paragraph 
individually. The teacher pointed out one of the students to 
write the paragraph text on the whiteboard. 
e) Communication 
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In this step, the teacher and the students discussed and checked 
the work.  
3) Closing: At 09.30 WIB, before ending the meeting, the teacher 
asked the students whether there was difficulty or not. “Any 
question?” The whole class said “No, Miss”. The teacher made the 
summary and reflected about the lesson together with the students; 
that is about recount text of Vacation story. Before closing the 
meeting, the teacher shared an example of Vacation story using 
Instagram and asked the students to make their own vacation or 
holiday story as homework. The story must be uploaded in their 
Instagram and the teacher will check them through Instagram in the 
following meeting. The teacher closed the meeting. Then, the 
teacher said “Thanks for your attention and see you”. The whole 
class said “See you miss”.  
The summary of the teaching and learning process of writing 
using social media in the third meeting can be seen in the following 
table: 
Table 4.4 The Teaching Learning Process in the 3rd Meeting 
NO Activity Process  Social Media 
1. Opening The teacher greet the 
students and turned on 
the computer and LCD, 
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cheked the students‟ 
attendance list 
2 Observing The teacher showed a 
Youtube Video on how to 
write a Vacation Story 
and asked the students to 
observe it 
Youtube 
3. Questioning The teacher gave question 
and explanation about the 
Vacation story. The 
teacher played the 
Youtube video of “How 
to write a vacation story” 
Youtube 
4. Experimenting  The teacher asked the 
students to watch 
Youtube video and watch 
the example of the 
recount text of a Vacation 
story and gave task to the 
students to write story 
about their last vacation 
or their memorable 
Youtube 
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vacation 
5.  Associating The teacher asked the 
students to make a story 
about their last holiday 
text basde on the Youtube 
video, made the 
paragraph individually 
Youtube 
6.  Communiacation The teacher and the 
students discussed and 
checked the answer of the 
students‟ work 
 
7. Closing The teacher made 
summary and reflected 
about the lesson about 
recount text of Vacation 
story. The teacher shared 
to the students the 
Vacation story using 
Instagram then asked the 
students to make their 
own vacation story as a 
homework. The students 
Instagram 
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must uploded the story in 
their Instagram. The 
teacher will check their 
work through Instagram 
in the followung meeting 
 
Based on the observation in the third meeting, the teacher 
designed this meeting as a time for watching YouTube video. In the 
beginning of the lesson, the teacher checked the students‟ readiness by 
asking the vocabularies from the previous meeting. She thought that 
they still remembered the vocabularies learned. Then, the teacher 
divided the class into ten groups. When the teacher thought that the 
students were ready, the teacher asked students to watch the YouTube 
video. Some students had a job to write their recount text in front of 
the class. It was so noisy but that was fine since it reflected the 
students‟ activeness. The students‟ activeness also reflected their 
improved motivation and improved quality of writing class. From the 
observation, their difficulties were on preposition, grammar (language 
use), and meaning (vocabulary).  
In the core activity, the teacher explained about the story of 
vacation and gave example through Youtube video. The teacher 
showed a Vacation video on Youtube and explained it to the students. 
In the closing session, the teacher gave homework to the students to 
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make their own Vacation story by giving example of the Vacation 
story through Instagram. The students must make a Vacation story and 
upload it in the Instagram. 
d. The Fourth Meeting  
The fourth meeting was conducted on Friday, September 6th, 
2019 in classroom of X MIPA 4 MAN 1 Grobogan Purwodadi. That 
day, as was informed in the previous meeting, students would have test 
and the test was about writing a Vacation story. The assessment 
covered: content, organization, vocabulary, language use, and 
mechanics. The activities are as follow: 
1) Opening: At 08.00 WIB, the teacher entered the class and greeted 
to the students “Good morning”, and the students answered “Good 
morning Miss”. Then, before students did the test, the teacher told 
the students “Do this test individually”. The teacher monitored 
them. 
2) Core activity: In this activity, there are steps as follow: 
a)  Observing 
In this step, the teacher explained the procedure of the text on 
the LCD screen. The teacher asked the students to make a 
recount text about their wonderful vacation. The teacher play 
the example using the Youtube video and explained about the 
assessment.  
b) Questioning 
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In this step, the teacher asked the students whether they were 
ready for the test or not. The teacher asked the students as 
follow: 
Ok, students, are you ready for the exam? 
Yes, Mam 
c) Experimenting  
In this step, the teacher gave the topic for the exam, which is 
about writing a recount text such as a Vacation story. The 
teacher explained the procedure of the exam. The teacher also 
told the students to upload the work in their Instagram. The 
teacher will check it through Instagram and the good work 
must be presented in front of the class by the students.  
d) Associating 
In this step, the teacher gave 30 minutes to the students to write 
the text. The teacher assumed that the student already learned 
how to make a good vacation story from the homework given 
in the previous meeting. When the students were doing their 
work, the teacher monitored them by going around the 
classroom and helping those who find difficulties. 
e) Communication 
In this step, the teacher checked the students‟ work uploaded in 
their Instagram and selected the students that should present the 
work. 
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3) Closing: The teacher asked the students to upload the work in the 
Instagram. Then, the teacher chose the students that should present 
the work in the following meeting. After finish checking and 
selecting the students, the teacher closing the class by saying “see 
you in the next meeting”. 
The summary of the teaching and learning process of writing using 
social media in the fourth meeting can be seen in the following table: 
Table 4.5 The Teaching Learning Process in the 4th Meeting 
NO Activity Process Social Media 
1. Opening The teacher entered the 
class and greeted the 
students 
 
2 Observing The teacher played an 
example of a recount text 
using Youtube video and 
the procedure of the text, 
then explained about the 
assessment 
Youtube 
3. Questioning The teacher asked to the 
students whether thwy 
were ready for the test or 
not 
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4. Eperimenting The teacher explained the 
procedure of the exam 
which is about making a 
Vacation story and told 
the students to upload the 
work in their Instagram 
Instagram 
5.  Associating The teacher gave 30 
minutes to the students to 
write a recount text 
 
6.  Communiacation The teacher checked the 
students‟ work  in the 
Instagram then selected 
the students that should 
present the work in front 
of the class 
Instagram 
7. Closing The teacher asked the 
students to upload the 
work in their Instagram 
and selected the students 
who should present the 
work in front of the class 
Instagram 
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Based on the fourth meeting, it can be concluded that the teacher 
opening the class by reminding the students that it was the due date for 
test. Then, the teacher explained the procedure of test on LCD screen and 
gave example using Youtube. The teacher ordered the students to upload 
the work in the Instagram and she will check it through it. The teacher told 
that she would choose the good one to be presented in front of the class. In 
the closing, the teacher checked randomly the students‟ work and selected 
the students that should present the work in front of the class in the 
following meeting. 
Based on the explanation above, the summary of the teaching and 
learning process of writing using social media used by the English teacher 
in the whole of meeting can be seen in the following table: 
 Explanation: YT : Youtube, IG : Instagram 
Table 4.6 The Teaching Learning Process at MAN 1 Grobogan 
Purwodadi X Mipa 4 
NO Activity METTING  
  1 2 3 4 
1. Opening YT - - - 
2 Observing - YT YT YT 
3. Questioning - - YT - 
4. Experimenting YT - YT IG 
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5.  Associating - YT YT - 
6.  Communiacation - - - IG 
7. Closing - IG IG IG 
 
Based on the explanation above, it can be concluded that social media 
who often usied by the English teacherin teaching writing at MAN 1 Grobogan 
Purwodadi X Mipa 4 in the whole of meeting, Youtube: 9, Instagram: 5. 
Media is very helpful in teaching language learning. It helps the 
teachers motivate the students by bringing a slice of real life into the 
classroom and by presenting language in its more complete communicative 
context. Media also provide information such as cultural input which is 
impossible to be brought in classroom. 
The use and choice of appropriate media is important things in 
reconditioning process of educational, because the use of media can make the 
students more interested in teaching and learning process. The teacher is also 
required to be more creative in giving explanationin each theme of the lesson 
with the use of appropriate media. One of the ways to make the students are 
interested in teaching English is by using media. It can help the students 
understand the materials given by the teacher easily in teaching English. 
 
 
B. Discussion 
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The researcher conducted observation on the social media 
implemented in the teaching writing and the process of teaching writinga 
using social media by the English teacher at MAN 1 Grobogan Purwodadi 
since the learning did by the teacher had shown a good improvement of the 
students‟ writing skill. Based on the observation, it can be concluded that the 
implementation of YouTube video in teaching writing was an effective way to 
improve the students‟ writing skill. The social media that often used by the 
English teacher were Youtube and Instagram. The activities of the learning 
process consisted of three activities, they are opening, core activity, and 
closing. 
According to Sumantri (2001: 153), “Media pengajaran atau 
pembelajaran adalah segala alat pengajaran yang digunakan oleh guru 
sebagai perantara untuk menyampaikan bahan-bahan instruksional dalam 
proses belajar mengajarsehingga memudahkan mencapai tujuan pengajaran 
tersebut.” Therefore, media were used in teaching learning as a means to 
convey the instructional materials to reach the objectives more easily. 
The students‟ writing skill increased after using YouTube video to 
teach writing of recount text. The researcher would relate the finding with 
some theories about YouTube video. YouTube video is a kind of short video 
existing in internet. Video is medium of communication which contains some 
information. The information is in the form of picture, image, and action, 
Harmer (2003: 290) states that video helps to make students feel more 
realistic. So, it is important to make the students active whenever they watch 
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video material. Rivers (1968: 207) also mentions several advantages of using 
video. It is now possible to bring into the classroom a more vivid 
representation of the foreign culture than the teacher was able to do with 
pictures and objects since video combines objects, picture, actions, and 
gestures in one package to illustrate meaning.  
Related to videos, McLuhan and Fiore in Lever (2003: 332) states that 
video is highly regarded instructional method with its roots in the 
constructivist learning styles, and multiple intelligences theoretical camps. 
While in http://iteslj.org/Articles/Canning-Video,html, video is at best defined 
as the selection and sequence of massages in an audio-visual context.  
Cooper (1991: 11) defines video as a supercharged medium of 
communication and powerful vehicle of information that is packed with 
message, images, and ambiguity, and so represents a rich terrain to be worked 
and reworked in the language learning classroom. In writing lesson, video 
gives a stimulus for the students about something, so that they have ideas to 
say in their writing.  
YouTube video is a media that involves sounds and images which can 
help the students to explore idea. Smaldino (2002: 283) defines it as electronic 
storage of moving images. He adds that any electronic media format that 
employs “motion picture” to present a message can be referred to as video. By 
watching YouTube video, the students get information about the situation or 
context when the event occurred. Topics in the YouTube video have covered 
the material thatwill be discussed, therefore it can help students understand 
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about the content. It means that the students can capture the contents of the 
YouTube video and write it easily. The students can develop vocabulary by 
watching the YouTube video. The students can apply the concept (tenses) 
appropriately when they watch and listen to the speakers spoke. Through 
YouTube video, the students may also listen to the speaker‟s intonation so that 
they can analyze it and apply the appropriate punctuation when they write. 
YouTube video provides a shared experience for students in the class, a 
common base that leads to a variety of language activities.  
YouTube video in teaching writing can improve the students‟ writing 
skill by stimulating the students through visual elements orderly, such as: (1) 
the story is well organized and clear in order to organize the thought, 
argument, and logical well. Teacher asked students to watch YouTube video 
to know the content of the YouTube video; (2) the use of right words (word 
choice) in any circumstances in the different purposes and functions. To 
improve the students vocabulary, the teacher asked students to find the 
difficult words; (3) the speakers spoke fluently with the appropriate language 
structures. Teacher asked students to listen the speakers spoke fluently. The 
students knew how to write grammatically correct sentences; (4) the 
implementation of correct grammatical sentences in chronological events. The 
teacher asked students to find the present tense words based on the YouTube 
video; (5) the speakers produced correct spelling of the word and punctuation. 
To improve the students in mechanics, the teacher asked students to watch 
YouTube video and asked them listen the speakers spoke of words. The 
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students knew how to write words correctly and how to use punctuation in 
writing procedure text. YouTube video has many advantages. YouTube video 
combines objects, pictures, actions, and gestures in one package to illustrate 
meaning. YouTube videos of the audiovisual media produce sound, color, and 
concrete picture. YouTube video distributes language comprehension 
activities through viewing the visual element orderly, listening the correct 
stress or intonation, spelling, and pronunciation as well, composing oral 
activities by paraphrasing or retelling story, and concerned language pattern. 
Video must be fully integrated with the learning material in the curriculum. 
The implementation of YouTube video changed classroom situation in 
class X MIPA 4 MAN 1 Grobogan Purwodadi. Students‟ behavior changed. 
They did not do the useless activity during the lesson, students were more 
motivated and they enjoy in writing class, students were more active to ask 
about the lesson what they did not understand, students gave more responses 
when the teacher asked them to do the task in front of the classroom, and 
students were pleasant with the situation.  
Stemplesky (1990: 3-4) states about the importance of a moving 
picture component as a language teaching aid. First of all, YouTube video 
could increase motivation of the students. YouTube video could present 
language more comprehensively than any other teaching medium.  
In this case, YouTube video could increase motivation of the students. 
It also made students enjoy, more active, and motivated in teaching learning 
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process. It can be seen that the students had confidence to be a volunteer and 
make procedure text in front of the class. 
Based on the finding of the research, it can be seen that the English 
teacher at MAN 1 Grobogan Purwodadi also use Instagram in teaching 
writing. The implementation procedure of teaching learning writing using 
Instagram Media this research consist of seven steps. Those are; 1. The 
teacher decided on the teaching materials, 2. The teacher explained about 
learning writing by using Instagram media, 3. The teacher organized the group 
of the students, 4. The teacher provided the situation to the learning process by 
using instagram 5. Teaching writing by using instagram 6. Having students 
modify the situation and 7. Having the students perform in front of the class.  
Based on the observation conducted by the researcher, the 
implementation of instagram in the teaching and learning process was good 
enough and run well. It is included in the closing activity of the learning 
process. The students enjoyed teaching learning process because of its 
challenging nature. The classroom atmosphere became more alive and all the 
students were actively involved in teaching learning process. they seemed 
relaxed and excited during the performance period. They interested in teaching 
writing through instagram as a media.  
After the teaching and learning process was implemented, the students 
was given some tasks by the teacher about their favorite holiday then upload it 
in their Instagram and share it to the teacher. From the interview with the 
some students, the researcher obtained the result that the students like to study 
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using Instagram as a media, they could focus, interested, enjoy the lesson and 
understood the material. However, there were some of students were not like 
writing recount text by using Instagram in learning writing of English. It was 
happened since the students were afraid that they could not produced a good 
writing. 
Based on the findings on the use of Instagram in teaching writing, the 
teacher applied Instagram as the media of evaluation. In this case, the teacher 
give task to the students to write some text that has been discussed in the 
previous learning, then upload it in their Instagram. The Instagram used by the 
students was specifically made for the purpose of learning. After the students 
finished upload the task, they should share it to the teacher. The teacher will 
check the students‟ writing through Instagram and evaluate it based on the 
grammar, structure, and vocabulary used in the writing. The teacher give 
“like” for the good writing and ask the student who get “like” to present the 
writing in front of the class. Meanwhile, the students‟ task which is not 
appripriate to be presented must be revised by the students. From the result of 
observation, it was found that students were very enthusiastic in making a 
good writing since their product of writing will be enjoyed by all students in 
the classroomm and also the teacher. It related with statement of Penny 
(2002), Instagram Task makes students actively contribute in the process of 
learning. It can be the key in increasing students‟ motivation to learn English 
much more enthusiastically. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the discussion in the previous chapter, the findings of the 
results show thesocial media implemented by the English teachers in teaching 
writing and the process of teaching writing using social media at MAN 1 
Grobogan Purwodadi in the academic year of 2019/ 2020. They are as follow: 
1. The social media implemented by the English teacher in teaching writing 
at MAN 1 Grobogan Purwodadi in the academic year of 2019/ 2020. 
In teaching writing for the tenth grade students MIPA 4 at MAN 1 
Grobogan Purwodadi, the English teacher often applied social media, they 
are Youtube, Instagram. Youtube is used as media in delivering material 
of writing in the classroom, such as genre, procedure, and grammar used 
in the text as well as the example of writing genre. Instagram and email is 
used for sharing material, task, and for publishing the writing made by 
students. The English teacher also used the Instagram to do evaluation on 
the writing task shared by the students. The English teacher gives “like” to 
good writing on the Instagram and ask the students to present the good 
writing in front of the class. Meanwhile, the task which still not 
appropriate to be presented in front of the class need to be revised by the 
students. The students not only share the task to the teacher but also 
among students. 
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Based on the observation, it can concluded that social media who 
often used by the English teacherin teaching writing at MAN 1 Grobogan 
Purwodadi X Mipa 4 in the whole of meeting, Youtube: 9, Instagram: 5. 
Media is very helpful in teaching language learning. It helps the 
teachers motivate the students by bringing a slice of real life into the 
classroom and by presenting language in its more complete communicative 
context. Media also provide information such as cultural input which is 
impossible to be brought in classroom. 
The use and choice of appropriate media is important things in 
reconditioning process of educational, because the use of media can make the 
students more interested in teaching and learning process. The teacher is also 
required to be more creative in giving explanationin each theme of the lesson 
with the use of appropriate media. One of the ways to make the students are 
interested in teaching English is by using media. It can help the students 
understand the materials given by the teacher easily in teaching English. 
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B. Suggestion 
The researcher would like to give some suggestions related to this 
research for teachers, students, and other researchers. The suggestions are as 
follows:  
1. For the English Teacher  
a. The English teachers should improve their creativity in teaching 
writing, for example by using media to attract the students‟ motivation, 
using aids to explain the material, various techniques in every meeting 
in order to make the students enjoy teaching learning process happens.  
b. The teachers can use YouTube video and Instagram or other social 
media for teaching writing and to create variety of teaching learning 
English process.  
2. For the Students  
a. The students should be more active and not afraid of making mistakes 
during teaching learning process, especially in the writing class.  
b. They should practice writing English text, discussing with their friend 
if they have difficulty in writing the text, and enjoy in the writing 
class.  
3. For Other Researchers  
a. This thesis can be a reference for other researcher to conduct the next 
research.  
b. Other researchers are expected to use the finding of this research as a 
foothold to conduct the next research on similar problems.  
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Appendix 1 
 
Interview Guideline 
MAN PURWODADI 
 
1) List of Interview Question for English Teacher 
Name   : 
Position  : 
Address  : 
Grade   :  
1. Bagaimana proses pembelajaran di kelas Bahasa Inggris selama ini? 
2. Bagaimana kondisi siswa selama proses belajar dan mengajar Bahasa Inggris? 
3. Berdasarkan observasi yang telah saya lakukan, saya mengamati bahwa Anda 
menggunakan social media, seperti Blog, Youtube dan Instagram untuk mengajar Bahasa 
Inggris, bagaimana penerapannya? 
4. Apa alasan Anda untuk menggunakan social media, seperti Blog, Youtube dan Instagram 
dalam mengajar Bahasa Inggris? 
5. Apa tujuan penggunaan social media di dalam proses pembelajaran Bahasa Inggris yang 
Anda terapkan? 
6. Di sini, saya ingin mengetahui bagaimana Anda menggunakan social media seperti Blog, 
Youtube dan Instagram dalam proses belajar mengajar pada penyampaian materi 
writing Bahasa Inggris kepada siswa, bisa Anda jelaskan? 
7. Bagaimana Anda mengatur siswa dalam penggunaan social media untuk belajar Bahasa 
Inggris, terutama dalam pembelajaran writing? 
8. Kegiatan apa saja yang bisa dilakukan dengan social media, seperti Blog, Youtube, dan 
Instagram Bahasa Inggris, terutama untuk pembelajaran writing? 
9. Sejauh mana social media, misalnya Blog, Youtube dan Instagram dapat membantu Anda 
dalam proses pembelajaran Bahasa Inggris pada materi writing? 
10. Apa saja dukungan yang diberikan sekolah dalam penggunaan social media untuk 
pembelajaran di kelas? 
11. Bagaimana reaksi siswa terhadap penggunaan social media, misalnya Blog Youtube dan 
Instagram yang Anda terapkan dalam proses pembelajaran Bahasa Inggris? 
12. Bagaimana hasil belajar siswa pada materi writing yang di ajarkan dengan social media, 
misalnya Blog, Youtube dan Instagram? 
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2) List of Interview Question for Students 
Name :  
Grade : 
6) Apakah kamu menyukai mata pelajaran Bahasa Inggris? Jelaskan alasanmu!  
7) Bagaimana pendapatmu tentang cara guru mengajar di kelas Bahasa Inggris? 
8) Apakah kamu menyukai cara guru mengajar Bahasa Inggris di kelas? Jelaskan! 
9) Apa saja yang kamu sukai tentang pembelajaran Bahasa Inggris di kelas? 
10) Apakah kamu dapat memahami materi Bahasa Inggris yang diberikan oleh guru, 
terutama pada materi writing? 
11) Apakah kamu menyukai cara mengajar guru Bahasa Inggris dengan social media? 
Jelaskan alasanmu! 
12) Apakah kamu dapat sudah dapat menulis dalam bahasa Inggris? Membuat karangan 
atau essay dalam Bahasa Inggris? 
13) Bagaimana pendapatmu tentang penggunaan social media dalam belajar Bahasa Inggris 
yang digunakan guru, terutama dalam materi writing? 
14) Menurutmu, cara guru dalam mengajar writing skill Bahasa Inggris dengan 
menggunakan social media dapat membantumu lebih mudah dalam belajar? 
15) Apakah menurutmu social media memiliki manfaat untukmu dalam meningkatkan skill 
writing? 
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OBSERVATION GUIDELINE 
PEMBELAJARAN BAHASA INGGRIS WRITING DENGAN SOSIAL MEDIA DI 
MAN PURWODADI 
Pertemuan 
ke-/hari/ 
tgl 
Pokok Bahasan Aktifitas 
Pembelajaran 
Sosial Media 
yang 
Digunakan 
Materi/ Tugas 
     
     
     
     
     
 
 
 
DOCUMENT ANALYSIS 
16) Curriculum, syllabus, material 
17) Students data 
18) Source of material: books, internet, magazine, Youtube, dll 
19) Result of Students Evaluation 
20) Documentation of Learning Process 
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Appendix 2 
Interview Transcripts 
 
Interview 1 
Day, date    : Tuesday, August 13 2019 
Time Allotment  : 09.00 - 09.30 
Respondent   : R (Researcher) 
T (English Teacher) 
Topic    : Preliminary Interview 
R : Selamat pagi Mam. 
T : Selamat pagi mbk. Ada yang bisa saya bantu? 
R : Begini Mam, saya disini ingin minta bantuan Anda. Saya berencana melakukan 
penelitian untuk skripsi saya di sekolah ini dan saya minta izin kepada Anda untuk 
melakukan observasi di salah satu kelas dari kelas X yang Anda ajar. 
T : Boleh mbk, yang penting sudah ada surat dan dapat ijin dari kepala sekolah. Saya 
mengajar di kelas X MIPA 3 dan 4, dan saya menjadi wali kelas juga di kelas X MIPA 4. 
Silahkan mbk mau milih kelas yang mana. 
R : Suratnya dan ijinnya sudah beres. Kalau begitu saya mau di kelas X MIPA 4 saja bu. 
Terus untuk jadwalnya setiap hari apa dan jam berapa bu? 
T : Pelajarannya setiap hari Selasa jam ketiga dan keempat dan hari Jum’at jam pertama 
dan kedua. Terus itu penelitiannya tentang apa mbk? 
R : Penelitian saya fokus ke writing Mam. Jadi saya mau melakukan observasi pada tehnik 
dan media Anda untuk mengajarkan writing pada anak-anak. Topiknya nanti akan fokus 
pada materi writing yang sedang berlangsung. 
T : ooo..jadi tentang writing ya. Boleh itu mbk, tidak masalah. 
R : Kalau biasanya Anda kalau mengajar writing terutama untuk teks seperti naratif dan 
recount, teknik atau cara megajarnya bagaimana dan medianya apa? 
T : Pertama saya akan jelaskan dulu teksnya. Setelah itu saya jelaskan juga kalimat apa yang 
nantinya digunakan dalam teks tersebut. Lalu saya beri mereka latihan terlebih dulu dari 
buku paket tentang teks yang akan mereka tulis dan tenses yang nantinya akan mereka 
gunakan. Setelah itu baru saya suruh mereka untuk menulis. Untuk media mengajar writing, 
saya juga menggunakan media sosial seperti Youtube, Instagram, email, blog, dll. Youtube 
131 
 
 
 
untuk menerangkan materi writing di kelas, jenis-jenis text dan grammarnya terus anak-anak 
atau siswa dapat membuat karya writing dan mensharenya di email, Instagram atau blog 
yang mereka miliki. 
R : Kalau untuk materi dan penjelasannya biasanya Anda menggunakan media apa? 
T : Kalau untuk teks naratif, biasanya saya pakai Youtube video mbk. Itu kan nanti jadi 
ilustrasi dan materinya lebih mudah diserap anak-anak buat mereka dalam memahami teks 
dan grammarnya. Apalagi untuk cerita-cerita yang belum pernah mereka dengar. 
R : Lalu untuk kemampuan writing siswanya sendiri bagaimana? 
T : Kalau untuk saat ini, karena mereka masih di semester satu, mereka baru sebatas menulis 
kalimat dan paragraf pendek mbk. Tapi kalau melihat dari siswa saya tahun lalu, mereka 
biasanya kesulitan untuk menuangkan ide mereka dalam tulisan. Selain itu mereka juga 
kurang teliti dalam penggunaan huruf capital dan tanda baca. Ada juga yang masih salah 
dalam menggunakan tenses dalam kalimat. 
R : Terus kalau pas disuruh menulis begitu biasanya siswanya semangat dan antusias atau 
tidak? 
T` : Macam-macam mbk. Ada yang semangat, ada yang males. Ada juga yang malah ramai 
sendiri. Mereka harus terus dipantau dan diingatkan ketika menulis. 
R : Kalau kesulitan yang biasanya ada dalam kegiatan writing di kelas apa ya? 
T : Ya itu mbk, kadang mereka kesulitan untuk merangkai ide mereka menjadi sebuah cerita 
utuh. Terus untuk grammarnya juga masih banyak yang salah. 
R : Kalau bagitu besok Senin saya minta ijin untuk melakukan observasi di kelas Anda, bisa 
kan Mam? 
T : Bisa mbk, silahkan. Diusahakan datang sekitar lima belas menit sebelum kelasnya 
dimulai ya mbk. Biar tidak terlambat. 
R : Baik. Kalau begitu saya pamit dulu sekarang. Terimakasih banyak untuk waktunya. 
T : Iya mbk, sama-sama. 
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Interview 2 
Day, date  : Monday, August 19 2019 
Respondent  : R (Researcher) 
S1 (Students 1) 
Topic   : Preliminary Interview 
R : Selamat pagi dek. 
S1 : Selamat pagi juga mbk. Ada yang bisa saya bantu? 
R : Saya ada beberapa pertanyaan ini buat kamu. Biasanya kalau di kelas ketika guru 
mengajarkan menulis, kegiatannya seperti apa? 
S1 : Ya menulis gitu mbk, dijelasin materinya terus nulis. 
R : Terus menurut kamu Bu gurunya cara menyampaikan materinya gimana? 
S1 : Sudah lumayan mbk. Tapi kadang ada yang ga jelas, ga paham maksudnya gitu. 
R : Jadi penjelasan di kelas itu asik, biasa saja, atau bikin bosen? 
S1 : Ga selalu mbk, kadang nyenengin tapi kadang bosen juga. 
R : Terus kamu sendiri kalau sama menulis bagaimana? Seneng nggak? 
S1:Tergantung mbk. Kalau pas mudeng dan materinya gampang saya jadi seneng 
nulisnya..hehe 
R : Oooo.jadi begitu. Terus kalau menulis gitu suka ada kesulitan ga? Kalau ada, 
kesulitannya apa? 
S1 : Ya itu mbk, buat mengungkapkan idenya lewat bahasa Inggris. 
R : Terus kalau waktu nyusun kalimatnya susah ga? 
S1 : Lumayan mbk. 
R : Lalu media atau tehnik apa yang digunakan guru untuk mengajar? Itu salah satu tekhnik 
untuk membantu menulis teks bahasa Inggris. 
S1 : Sering sich pakai Youtube, terus kita menshare tugas-tugas writing dengan media 
Instagram, blog, dan email. 
R : Oke kalau begitu, sekian dulu ya untuk interviewnya. Terima kasih banyak buat 
waktunya. 
S1 : Iya, sama-sama mbk. 
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Interview 3 
Day, date  : Monday, 19 Agustus 2019 
Respondent  : R (peneliti) 
S2 (Student 2) 
Topic   : Preliminary Interview 
R : Selmat pagi dek. 
S2 : Selamat pagi mbk.  
R : Pas kegiatan menulis di kelas biasanya Bu guru ngasih kegiatan apa aja? 
S2 : Kadang nulis kata-kata sulit, sama nulis kalimat juga mbk. 
R : Terus kalau menulis teks gimana kegiatannya? 
S2 : Dulu itu pernah disuruh nulis nyritain tentang diri kita sendiri mbk. Kita disuruh nulis di 
buku terus dikumpulkan. 
R : Oh, begitu. Terus cara Bu guru menyampaikan materinya gimana? Enak ga? 
S2 : Enak mbk, cuma kadang ada yang kurang jelas. 
R : Apa kecepetan gitu jelasinnya? 
S2 : Iya mbk, kadang ada yang kecepetan. 
R : Terus kamu sendiri seneng ga belajar bahasa Inggris? 
S2 : Lumayan seneng mbk. 
R : Terus kalau nulis bahasa Inggris seneng ga? 
S2 : Hehe..aga seneng mbk. Tapi kalau disuruh nulis yang panjang gitu masih suka males. 
R : Emang ada kesulitan apa waktu disuruh nulis? 
S2 : Masih bingung nyusun kalimat yang bener mbk. Saya sering ga hapal rumus kalimatnya. 
R : Oh…tenses ya maksudnya? 
S2 : Iya mbk. Sama kadang masih susah nyari kata-kata yang mau dipakai. 
R : Terus, cara gurunya mengajar writing bagaimana? Media atau tehniknya untuk 
mengajar writing bahasa Inggris. 
S2 : Sekarang sich seringnya pakai video, streaming Youtube gtu, variasi video tentang teks-
teks, contohnya dan cara membuatnya, menyenangkan sich. Terus kami harus menshare 
tugas-tugas writing lewat Instagram dan email jadi ya harus buat tulisan yang bagus. 
R : Oke, kalau begitu sampai disini ya interviewnya. Terima kasih buat waktunya. 
S2 : Iya mbk. 
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Interview 4 
Day, date   : Monday, 19 Agustus 2019 
Respondent   : R (peneliti) 
S2 (Student 3) 
Topic    : Preliminary Interview 
R : Pagi dek. 
S3 : Pagi juga mbk, ada apa ya mbk? 
R :  Gini dek, saya maw menanyakan beberapa hal tentang pembelajaran bahasa Inggris. Bu 
guru suka ngasih kegiatan apa waktu menulis di kelas? 
S3 : Kalau selama ini masih nulis percakapan-percakapan pendek mbk sama nulis kata-kata 
sulit dari buku. Oiya..sama jawab pertanyan-pertanyaan dari buku mbk. Terus membuat 
tulisan tentang holiday, describing people gtu. 
R : Terus udah pernah nulis teks belum? Kalau udah kegiatannya apa? 
S3 : Mmm..udah pernah mbk, nulis tentang diri sendiri gitu, hobby, holiday, dll. 
R : Terus pak guru kalau nerangin enak ga? Jelas atau ga? 
S3 : Lumayan enak mbk, kadang bercanda juga soalnya. 
R : Kamu bisa mengerti semua penjelasan Bu guru? 
S3 : Ya ga semua mbk, kadang ada yang bingung juga. 
R : Bu guru pakai bahasa Inggris terus kalau jelasin atau pakai bahasa Indonesia juga? 
S3 : Kadang pakai bahasa Indonesia juga mbk. 
R : Terus kamu sendiri seneng ga belajar bahasa Inggris? 
S3 : Sebenernya saya ga begitu suka mbk, susah soalnya menurut saya. 
R : Terus buat kegiatan menulis teks gitu seneng ga? 
S3 : Tergantung mbk, kalau pas gampang seneng..hehe 
R : Kalau pas nulis gitu kesulitannya apa? 
S3 : Itu mbk, bikin kalimatnya. Terus bingung juga waktu ngartiin kata-katanya ke bahasa 
Inggris. 
R : Jadi tenses sama kosakatanya ya? 
S3 : Iya mbk. 
R : Kalau gurunya memakai media apa untuk menagajar? 
S3 : Pakai video dar Youtube, buat writing gtu. 
R : Oke kalau begitu, sekian dulu interviewnya. Terima kasih banyak buat waktunya ya. 
S3 : Iya mbk, sama-sama. 
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Interview 5 
Day, date   : Tuesday, August 20 2019 
Respondent  : R (Researcher) 
T (English Teacher) 
Topic    : Teaching and Learning Process 
R : Selamat pagi Bu, maaf bolehkah saya melakukan interview lagi sebentar? 
T : Iya mbk, ini interview tentang apa ya? 
R : Saya ingin melakukan interview sebentar dengan Ibu terkait pendapat Ibu terhadap 
proses belajar mengajar bagaimana? 
T : Iya mbk, menurut saya sudah cukup bagus, anak- anak terlihat antusias. Meskipun 
awalnya mereka terlihat bingung, tapi lama kelamaan mereka bisa mengerti dan mau 
menulis. Tapi ya selalu saja ada beberapa siswa yang rame sendiri, kita harus selalu terus 
mengingatkan mereka untuk memrphatikan. 
R : Kalau menurut Ibu, setelah Anda mengajar selama tiga pertemuan ini, aspek atau materi 
apa saja yang perlu Anda tingkatkan untuk pembelajaran selanjutnya? 
T : Mungkin tentang past tense dan regular-irregular verb nya ditambah lagi latihannya 
mbk. Biar anak-anak makin paham dan ga bingung lagi. Kalau sering dapat latihan tentang 
materi itu khan lama-lama mereka jadi lebih terbiasa dan ingat. 
R : Jadi materi yang sudah Anda sampaikan kemarin diajarkan lagi ya Bu? Tapi mungkin 
dengan variasi yang berbeda bagitu ya Bu? 
T : Iya mbk, diajarkan lagi. Dicoba pake variasi latihan yang berbeda dan materi video dari 
Youtube yang berbeda biar anak-anak juga ga bosen sama materinya. 
R : Baik Mam kalau begitu, terimakash untuk waktunya. 
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Interview 6 
Day, date  : Selasa, 20 Agustus 2019 
Respondent  : R (Researcher) 
 S1 (Student 1) 
 S2 (Student 2) 
Topic    : Teaching and Learning Process 
R : Dek, minta waktunya bentar ya. Mbk mau Tanya-tanya dikit ini. 
S1 : Iya mbk, gimana? 
R : Kemaren waktu Ibu guru mengajar, kalian bisa mengikuti pelajarannya ga? Ada yang 
kecepeten atau kurang jelas ga? 
S1 : Bisa diikuti kok mbk, penjelasannya sudah jelas dan ga kecepeten. 
S2 : Jelas kok mbk, saya bisa mengikutinya. 
R : Kemarin kalian dapat tugas kaya ngrubah verb, bikin kalimat past tense, nyatet keyword, 
sama nulis fabel, susah ga? 
S1 : Ada yang gampang ada yang susah mbk. Yang ngerubah verb masih gampang mbk, tapi 
pas bikin kalimat past tense aga susah mbk. 
S2 : Itu mbk, susah waktu harus nyatet keyword. Trus pas nulis ceritanya juga masih bingung 
nyusun kalimatnya. 
R : Jadi kalian masih ada kesulitan di past tense, nulis keyword, sama nyusun kalimat jadi 
cerita ya? 
S1 : Iya mbk, kadang suka lupa pas nulis kalimat past tense suka lupa ngrubah verbnya. 
S2 : Iya, bingung kalau nyusun kalimatnya jadi cerita mas, mikirnya lama. 
R1 : Baik, itu jadi masukan buat saya. Jadi kemarin mash ada yang kurang jelas ya 
jelasinnya? Terus materi yang disampaikan jelas ga? Terutama pas Ibu guru jelasin dengan 
media Youtube? 
S1 : Kalau penjelasannya sudah jelas mbk. 
S2 : Jelas mbk, mungkin karena masih belum terbiasa saja. 
R : Wah..bagus kalau begitu, terus kalian suka ga nulis terus mensharenya di Instagram atau 
blog? 
S1 : Suka mbk. 
S2 : Suka, jadi lebih gampang dan termotivasi untuk menulis yang bagus. 
R : Terus materi di Youtubenya membantu kalian buat nulis ga? 
S1 : Ngebantu mbk. 
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S2 : Iya mbk, soalnya kita jadi bertahap gitu nulisnya dan terbantu sama keyword-nya. Kalau 
langsung nulis gitu aja susah mbk. 
R : Oke…terima kasih banyak ya buat waktunya. 
S1, S2 : Iya mbk, sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX  2 
THE LIST OF STUDENTS JOINING THE RESEARCH 
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NO NAME  CLASS  
1.  Ade Rival Daffa Bariq X MIPA 4 
2.  Adi Nur Rochmat X MIPA 4 
3.  Ahmad Rifqi Fauzi X MIPA 4 
4.  Alfi Nur Aini X MIPA 4 
5.  Amelia Saharani X MIPA 4 
6.  Annisa Raihanita X MIPA 4 
7.  Artiani Ariana Dewi X MIPA 4 
8.  Aura Salsa Bella X MIPA 4 
9.  Berliana Pawira Gunawan X MIPA 4 
10.  Devi Ayu Fitriya X MIPA 4 
11.  Dyah Ayu Suryaningrum X MIPA 4 
12.  Eka Budi Setiyawan X MIPA 4 
13.  Elsa Nur Wakhidah X MIPA 4 
14.  Era Revo Aqila X MIPA 4 
15.  Febriana Kamilah X MIPA 4 
16.  Halimah Nungky Dewi Setiani  X MIPA 4 
17.  Ibnu Nur Fadhillah X MIPA 4 
18.  Indah Setyowati X MIPA 4 
19.  Jaya Rohimah  X MIPA 4 
20.  Lailatul Nurul Azizah X MIPA 4 
21.  Lutfi Khoirijatus Saadah X MIPA 4 
22.  Makhabatien Salmania X MIPA 4 
23.  Mira Apriska Wulaningsih X MIPA 4 
24.  Muhammad Naufal Muzakki X MIPA 4 
25.  Nadia Sahwa Amarta X MIPA 4 
26.  Nanda Rizky Novita Febriana  X MIPA 4 
27.  Nur Hidayah  X MIPA 4 
28.  Rita Fatikha Sari X MIPA 4 
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29.  Shalsabila L A X MIPA 4 
30.  Septi Alifatun Nurul Karimah X MIPA 4 
31.  Tya Fatmala X MIPA 4 
32.  Triadi Pamungkas X MIPA 4 
33.  Wahidah Nur Khasanah X MIPA 4 
34.  Yenny Nur Aisyah X MIPA 4 
35.  Zazirotul Muawanah X MIPA 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
139 
 
 
 
Appendix 3 
Documentation: Teaching and Learning Activities 
Documentation 1: Teaching and Learning Process Using Youtube 
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Documentation 2: Example of Student Task Shared by Email 
 
Cho Mia <ce.youlin@gmail.com> 
 
27 Agu 2019 12.40 
 
kepada saya  
 
 
 
  
---------- Forwarded message --------- 
Dari: Shalsabila L A.<shalsab8@gmail.com> 
Date: Kam, 8 Agt 2019 15.50 
Subject: Analysis 
To: <ce.youLin@gmail.com> 
 
The film Wedding Agreement, which is an adaptation of the novel of the same name by 
Mia Chuz who also wrote the screenplay with the director, Archie Hekagery, starring Indah 
Permatasari, Refal Hady, Aghniny Haque, Mathias Muchus, Ria Irawan, Jeff Smith, Ria Ricis, 
Fergie Giovanna Brittany, Bucek and Unique Priscilla. 
The Wedding Agreement was successful in making the audience smile and touch in 
several parts. The plot that went well in the first three-quarters of the film, the acting of Indah 
Permatasari and her chemistry with Refal Hady is the key to the Archie Hekagery's inaugural 
cinema film. 
The film Wedding Agreement provides a complete, entertaining presentation and reminds 
viewers of the importance of getting to know the person who will become our partner. This film 
also tries to show an example of how important it is to fight for marriage which is worship from 
the perspective of religio. 
This film became the number one tranding topic on twitter, instagram and youtube. 
This movie is recommendation to watch in the cinema on 2019. 
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Cho Mia <ce.youlin@gmail.com> 
 
Sel, 27 Agu 12.39 
 
kepada saya  
 
 
 
 
---------- Forwarded message --------- 
Dari: Shalsabila L A.<shalsab8@gmail.com> 
Date: Kam, 8 Agt 2019 16.26 
Subject: Analysis 
To: <ce.youLin@gmail.com> 
 
 There are 9 movies shown in theaters this year. In early July, the Lion King film was 
shown for all ages. This film is in demand because it is very good, satisfying and worth seeing. a 
lot of moral messages in the film lion king, eating in early July this film became tranding number 
1. and to this day the film is still showing in all theaters.  
 And a few weeks later the film Two Blue lines for teenagers to adults. indeed this film 
became the number 1 tranding topic in all social media, but on the other side this film also 
caused a lot of debate on social media because this film tells of a premarital pregnancy under the 
ideal age. but still this film penetrates millions of viewers in 2 days.  
 Then Movies with title Anna and Childs Play came out simultaneously. this film is not 
very popular with many viewers and is not a tranding topic number 1. because many viewers do 
not understand and do not understand this movie. therefore this movie is only shown in several 
theaters and only takes a week. In late July the film Fast and Furious: Hobs and Shaw was 
shown. This film is included in the film under the management of Fast and Furious which was 
directed by Vin Diesel (the main character of Fast and Furious the movie). This film became a 
tranding topic for approximately 1 month. and this film includes the best fast and furious the 
movie. this film reaches billions of viewers in a span of a week. This film is very satisfying and 
from the beginning viewed from trailer is good. This film is recommended to watch.  
 Films that follow in August are New Students, Wedding Agreement, Scary Stories 
(horror), astrerix the screat of the magic potion. all four films were present simultaneously but 
what attracted more attention was the Wedding Agreement which is currently being tranding 
topic number 1 on all social media up on youtube and also made a parody about the film. This 
film reached millions of viewers on the first day of broadcast, well no less a film called New 
Students also attracted the attention of teenagers to parents even though this film did not become 
a tranding topic but the film was also very in demand. 
 Different from the film titled Astrerix and film. Horror titled scary stories 2 this film is 
not attracting attention in all circles and the film is also not very desirable and does not become a 
tranding on social media. 
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Cho Mia <ce.youlin@gmail.com> 
 
Sel, 27 Agu 12.40 
 
kepada saya  
 
 
 
  
Terjemahkan pesan 
Nonaktifkan untuk: Inggris 
 
---------- Forwarded message --------- 
Dari: TYA KIM<tyafatma77@gmail.com> 
Date: Kam, 8 Agt 2019 15.50 
Subject: Analysis 
To: <ce.youLin@gmail.com> 
 
I will analyze the movie Fast and Furious Hobbs & Shaw.The two hour and 15 minute 
film tells the story of Hobbs and Shaw who are forced to work together to complete the mission. 
They are asked to save Shaw's sister, Hattie (Vanessa Kirby), and secure the deadly virus. 
judging from the films that aired in theaters, this film has a strong appeal and especially for fans 
of the action comedy genre film.many fans are waiting for this film to be aired and in the cinema 
there are also many who watch film which has always been tranding in the world. 
One of the film recommendations that must be watched. because in this film a lot of 
moral messages contained in it and not just entertaining we are also taught about the value of 
life. 
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Cho Mia <ce.youlin@gmail.com> 
 
Sel, 27 Agu 12.38 
 
kepada saya  
 
 
 
 
Terjemahkan pesan 
Nonaktifkan untuk: Inggris 
 
---------- Forwarded message --------- 
Dari: TYA KIM<tyafatma77@gmail.com> 
Date: Kam, 8 Agt 2019 16.32 
Subject: Analysis 
To: <ce.youLin@gmail.com> 
 
I will analyze the film that was shown in theaters today. Cinema screened films include 
Hobbs & Shaw, Wedding Agreement, The Lion King, Anna, Dua garis biru and Mahasiswa baru 
.The first film in Indonesia is currently four films, namely Hobbs and Shaw,The Lion King,Dua 
garis biru and Wedding Agreement. 
According to the analysis that I did Hobbs and Shaw became the best-selling film is 
because this film has a lot of fans, of course this film has a lot of interest in the action and 
comedy genre that is brought in the film and the film that became a type of fast and furious film 
with which has no doubt in its quality. of course this film is also recommended to be seen 
because in it there are also many moral messages that can be taken and certainly its films that 
have high quality. I think this the best movie on 2019.  
The lion king film also became a film that lasted so long in the cinema and this film 
attracted so much interest from adults and children alike. Recommended films to watch because 
we can find a lot of life values in this film and also viewed from the movie thrailer which is 
watched millions of times on YouTube. this film is so interested in the cinema. 
There are also from Indonesia two films which are so directly tranding and one of them has also 
remained in the cinema for so long. the two films are Two blue lines and a Wedding agreement. 
Dua garis biru became a movie that was enjoyed a lot with the story of the cause and 
effect of young marriages that had many moral messages that could change the mindset of 
Indonesian citizens and support the rejection of young marriages. 
In addition, the wedding agreement film, which was just released in August, also 
immediately became the number one topic on Twitter Indonesia. of thrailers advertised in many 
TV and Yotube media, one of which is seen more than a million times. seen from theiler this film 
contains so many moral messages and values of life that is very helpful in socialization about 
married life. and this is highly recommended because this film is able to occupy the number one 
ranking in Indonesian cinema. 
There are also films that seem to be lacking in interest such as Child's play, Anna, Scary 
stories to tell in the dark and asterix the screat of magic potions. the films are only broadcast in 
one studio and with little airtime. it showed that there was very little audience interest in seeing 
the films. and from the thrailer it is also quite unappealing and besides that it is also covered with 
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the fame of films that are tranding in theaters. but actually these films have good quality but 
because many people are not interested in making these films only last a short time in the 
cinema. 
 
Documentation 3: Example of Student Task Shared by Instagram 
 
Source: Student‟ Instagram 
 
 
 
